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1. IC®IC

AR BIL, ZEFHIB T 2 BH O EKEHFA BT 2B L T, REONMEZ D <
DIEL, FEBICL > TONENLIRERBOTNEZOEMOFFEEEBLETHZ LITHH.
TEBICE S TONEND E VI ERBUL, 8L [EER) LR ZCOREMLHTEXIC
b5, Lo ThH, FREBICEBWTIEE, MET LT EERNRZV) LW o iR EET D,
HHREESZHD BEMNICTAT 28R LEAMBOAEZERLIZVOTIERW. £ 95 TIEAR
<, ERFERICIH T HREERIMIE & & b IS REE— KO BIRIC & 5 B Al O M8 4 42 2 B
LTHIEWEER SO THS.

[ (education) | X, T DO —fARFERMR CTH 5 Tie ] < [HaerE] & [51& Hd)
&) BRZ RIS, RENERR A B & T RN ERSHICE O TE 72 (H/K 2011:162) .
HIE S L COFKRBAEIL, ZORRNEDFELL, GHENICER T 2 2 HIET. #¥E4 1L
HEWVH NEEMREK~BLSERNOHET)] LT, [ZELDEAZLLEBY ] oRbn
PATEPED K9, FHE SN HFRZER L LTHET 2 2 L2 RkD DD ThH % (Foucault 1975
=1977 : 142) . RBROAE S E 7= [HRIRICFEMIC R - 22/ - EB 2 R BRI ST 5
AR ICEOEATIEGL (F) , HCOHIE LS5 REER 2R EZ M L T & 7.

EJEDRNISLD | T T 7T 4 AIVIREETI DB Z BRY &3 2 FEERHE (FFAR 2007:10-22),
Frlo, BEENMIRRBR 2 TR 3 258 0 NI TH 2. FREIN S, Z ORI E BRI 280
LOMEEITADHY HTEREET L7 7 —FRnERE 7o TEe (KE 1998) . HEfHE L
TE, Nk L AT 2 % — (R A, HED A S 2 FRT DD TH LN, L NI[TE 2,
TERWITHS>TOVD, J580] EVnH L (2 EED, THoTWAHZ LT HERLE
RICOWTOE R BN HoeinzirnEficdhsd (R 2002:41) . 20 Z &I, Ak
LATR E DA — 2 BT 2HADOAR T2 S 2 Rm TN T, ik T8 DR R
M, TH->TWNWHZ &) 2 TE5Z 8] TLMFHILRW/ S0 En ), milkzd —fIsE
HHREWRE L TOITEDZ &) ~LEIRT DRENBUCN DN L EEBRANZ & 2R T
I AESLEEMICMEZ B T T 7T 4 IVIRBERBIIEE N T2 & v, FEFR
2B T 2 RBROAMMEL, BEBMEZDELERT D720 OBERRER L L THE IR
LI b7259.

ZOEDBRIEIT, W RV y I UBRRR TREBROBER ], 77205, SHFEREOFPIC



K%, & LATRHO®A) Nol &S 3 MERE LTOmM & FBREZ LR X S 2T
%1 DREER T & D & OFEANY R BRICHE OO & gy (4 1992:25-30) . Z DGR, FEER
O PR 2 AR ICHE L TIRO 2 b D Lo T, FEBBEOHIEL L TV EED
ND, ZERRRN G 72 b T 2 MME 2 N e T 5RO EKZ A HEATLES 2 &
Z72 % AL M LI, ZERBROMIE TH Y, T3 S 729 RIEE M O FF
HTb%.

2. BEOEBRMR L EERBRICKIT 2 REER

HENEBEOERETHMPIUL, BHOL DDA 500. 69O EDRIDORIEND 5.
ZIET-AVAFIL, TEMELGEZBFETHE W) BBOMLFE] BELELOFEETH D & HEH
3% (Illich 1981=2006:112) . FKIE X, SFRFILIE D THEZFE 5 =2 & iR % 5] & fk
& (GFiF 2006) , S5 TERIE, BEXARKLEDE VI L] B U [<A>EEBNEFT
DIl NERBIEMBRERE TS (AK2011:169) . @ T2 O, #E BEED HEE
EDBWVIHIREREE (=77) LIRS, ABOAIZE T 2 asgtECm 51 & v 5 Z 8k
MHEEE02GRVERTHDLZEEERHMLTODEICHD. LidVx, 20X 5 28k,
RE I BRI AHE & T2 ARSI TREENME L IR S 5. BEERBRIZE 5T H LiczEhiE
EEE LD ERRINDDTIERNDH.

ZOTIER, EFERETDHION] - RETF7—ThHDH. NET7—X, LA, THE] OIEEVIZ
ANFHE L R DRFER T T LV IRIEN FERTERIC R DRV OE LR L, B2’ E T
HERIEN,KGFELRL, BERLEECKRYELERZEOFEEROE LWL D

(Butler1995=2000 : 258) . £72,E. LU 4 T AR EERFEROMGE Y 2 hF LD NaF) &
WA TERBE I TARIL LoD, Z OBEEN M LT i I2 K 2 A0, IR ZRRE CTh DifF &
WO MFEIT K DZEMED, TR & W) FIROMEY Z{e T b~ 2% ([F 2005=2008:160) .
DX I hFE NIAET DA AGREDZEINE L W S EDO RSN E BRI ORIFICAD Z L 2
FEHEORZELUICRPERVWERZ D2 0IE, TH] 28ETIHBEOERLENI L HIVL
DORRPBFERBAIICNL B H > TL 5.

ZLTC ORI RBEDOERAD D HITHDRBUTIE, PAE BN ER D K5I, F3,A
Mz [ RE2ZR2FERE L THENSOBENTICLDIZH=2FICIbIND] fF1E
ELTHESTT, 9 THLDREUS, [BIEN GO T IEIEREEDORNZ,HHHLIHH
DEEIZRENR TV N HEZTONIDE2 2700 TEWEEZ AAT#EE L THE A Z0REiEN K
TR (PR 1992 1 64) BREHE =6 TS & ORI O & 12 S XG5 % 1 5 M A AU
kB & ER LRRBIC BT o @BnoMim 2 =4 L7e (BRH 2003:233) #REBRICIS T 2 REEN M
EEEMEZ O om0 TWEME] 2 TBNICHEG] ST RAIKR &R~ LT NPT
TR E O A BRI S & =T DM BEARBICHLE, 2N LT, RO ERH
HEEPWETHZ L) LT TERVWERRS ([F) ZEIRERICE LB MM



ERLRRBRPBRICEWT TR bFOEBHRAL EZMEOED J7 LATEHRAL 2 BET D
bHOJ LRy D TSR] O UhNSpfRl) & LTo RBROBE] L2520 TH
% (A :29) .

NET—=bF T2 ZHDIRE Y NE MEDHR~ZTAL N MHE DR 2 AV a4
EDDDEDF TR IND HIRITK L THEICRS TR IR AN I ITRSZRVNR, D
ULIZENRN, BB R0 L EET D) L% (Butler 2004=2007 : 21). FARERE 72 5
EVLL M L O A D AR OERNR A S WR LA SN TWD, D 0 HaSRR
EHRICHED ANTERTH L. ELTEOMRD ARNPEHREIND DI, T#IZ2->TEHe< )
ThD.1E10 2, ZHIRBROMENRAIHOEFICEZEVIISNTELDOELEF AL
5 L EE B E 2 U Z 'R, Z B RR R L > TRBER7ZT TR, 788
INFER L T2 D8 AR A 2MIE~E T oD L b ).

3. FEBRIE-TONENIRERREZRD DI

L ZATMEBOMENT 22T LODHEITHITITERS &5 HAEX, TRRERE K5 L
I Ao A, T72bb, [bie L) EWNHEMIZORNB > TWD0, [#E T, (b
e LY MEOTNBAENTRDICK L, AR 1TV OB RBBRICHFEL TVLDTH D,
A TRBR ) ICHEAT L E 22 WINT 5. TAEMICIEFA—THDZ RN +mI2H Y 5 5.
FEEIT - AFOTERNZNE E D V) BRI O E > TkED | ElEDENEZRLT
WD (#1977 :33) BREASHOBEMREZHE X D70 01F, TEHRE L ToMmik %8I0
KELRF L THIMAOESE NS (b= L) NZT L0525 EKITAN KR Tbh
D,% 9 TR ERPREOMRE 2 F T & OMBERWIC LD [ FHFNR) HERIT
BORHEFEEL (O L) O TEFEORMICHE] S8, [hiz< L) & == &%)
G528 (B 1992 :28) TR b i/ (ble< L) BNEKRIND DN TIRER]
ThD.ZOERT— ABOIROBERER DRI L RILD 8 & 725 F 7, Z B RIRER DR
FA~E 3T AD T2 DT, & BT ARIAAEN B L 705 5 |

— ANBRORN S22 (D72 L) ARSI D L) T, TR subject & LT T
7 RRELZEIWTNA L OMBRRIEEN A A L O 21TAFEERTH D agent & L THUET 5 Z
ChREMEE UCHAMRE L 72 5 M HE—IX,agent OFRFETHHINBELAIZBIT D LB LW D
FE ) O ARBRRICERT 5. TRET 2 L RIFICREINDFIE] ThH D agent 11,7 T2l
7o LOFAEDNMIE & OBRICHEOIAEN ] 72 lF L DOy VT —7 ZRBT 5715 Th
D, I—=FHMICERORBRRIZH 2D TEAR MAIBENTE D) KA LOFETHD (H
B 2009 : 282) .Z DX ) A MEME A OV agent [ 21T & A2 9 BRBRICE > TV D DI, 3584
ThH A FHETHPIC LI, TREBN T 2 TR & =BT 2 T4k & OfRHf—if 2 i 70\ W idfilis—)
ot TR X0 bFAE (K ORIINRIIZoENT THD) [& A0, 2 0REEhE
INFEABIIZ RO TNV D DILFXR SN D MO D7) 2 5, [FHKF 1L, M ITREENNIC



RIEFTELENTLOTHLS ) (A 2 283) FFEHKIEEANMOLE 2GS 2178137
WRELEEFRNEB THY , 7 EHICL > TOBRE L RENEN T IR DT/ -
b OETHDRERROBITITILFRITEHES N D LR D > TV 5.

WROEE~LEDITIE, W (FHF L OBKRT) BBEIICSD E 5 D —HRWITHFI L
KELT 2 —TIER L WNICHEXROHAEEAOF TZENICS D E 20PN ROLND ] O
ThH2 ([ : 284 -85) FFEILBERE FRFEREZMMESETITIRZLRWTHTH L.
DOHVPRRNDIFERL/SND &) TTHEFEME] 22035 & ThD ([F :284) T
R DER SN TV RWVEREIL L ZE2 T EF T o2y TROHOES Z 2 3 F
EEORL DI L b0 ERMEBEOR/IOIL] Lz d (F) .

FALIIAN N7 —OFHETHBET 2720613 DBEMOBR] ,T72bb, TREbZEHEL TW
L2600, FZHLOHEANCH D bOLITRRD | bDOILREDLND Z & ThD. ik,
iR SN2 L) THY, [fERICH LA THS] (Butler 2005=2008:248) . [LvL, Zih
ITFET ¥V A—MEODIT B4, KOLN, ATIERZW L DICHEIEINLT v A TEH Y, F
BN SN, ITATDHEIRIN, BT EZ EZROSF~EEVET, 5 LT—FOPT
ALLToACKENR TR 28BN TLHF ¥y AThH L] (F) .

FEREEIT THE SRS D ) AT S ZEE 2 NICR X 2 03P 2 ICHRE D ATRERE & L
TO R #HLT LI ENRAREE R DD THA . & 21T, AR OAEDMEFIIEC A G, A7

IR 3 2 2 L AFERMER E TOHENBEREFFOZ LI D BELVIBEMEHICL -
THETLIFERDEMDOIEOKE R D BIERAN BT THER L THEET LI FEHD
ZENRBRE R, ZOBREERT DI E.ZOFRBEAREORD DML L 72 5.

4. ERE2BHRTS
4.1 WRFELHENERE

R HEL, BEICE D EREGTLEOHFR TH H. L L TOBIBITIIT DM &2
PEL, P - 7ML BETHD HMEZTOHEEY] /i L, [(HEOHEET] %2 LFEL
TEBNCHD Z E N TE LD (Freire 1997=2001) .9 7205, BERF ORI & D i D )
SN IE eS| EIZ & CHIEICAEED HiclkiEl ~& TRoHIT 20O R
BThHsd. 74 VILEGT A1T8% EEONTRRES O —EAERBT ) LS ([F:
18) .ZOEWAZBRREL HELZHHTD,EWVWHI 2 &1L, 2NE2< V)2 L recreate 45 &
WH Z k) Rl (A :333) BHanBmaAEZ b7 O i A DI & ALE DT 7o AR
WNEETOTZERTICAELZL WL EEDNIFHERIEL LT, TEbICEsTonE
U5 B2 SRR R 12 S B AR BRI AR f A XY T2 @i~ D recreate T 5.

ZORERNHI e k) L LCELBENT L S MRMRRENTREND Z L2 D05,
fRERAI R I B 3 2 72 DI B ZERT G & 35 D13, CICAE SRR 2 32 1T 1= ATl o fdk &
L7 E7, 5 WICBNTHREN I N DM AFERILEA L&D,



4.2 EBEANEFOER LKL

Fatd D EEIT, NER 5 FEOFERNTEB T, 1997 £ 5 3 4[], 191 27—~ & LT
WMOMENT-RETH D (JEIK 1997a, 1997b, 1998) . AFEEIL, v FRBHFTHDF —AIC
LU DBROTFELTLRREBE L HEM=00bEF T 20 <> TRELLEBRD Tn»
DHER | ICERR S TOHNTRERTH S, INT OV T ORHERECRAFIE M 42, I O & 4y
DEHAHSINDEMAREEZF LD LV ORENE TOREDTHEN TH-TZ. £ZIT
HIlCHAANSNTZON, TIi] 27—~ T2 EbEbHLRRET HFOOEETH
55 F 3 772 BAOBEHE L TIRYMENTZEYEIZEHNT T=U b ORI
ta REEMOINEZRE L INOEAREZE 720 T2 HAVUEINT L —Z2 oMo
FREDOS LT, U Z Ea—ITHMT 2B BINERET — % — 2] 5 1B NFRIZEEE A
TEEZ o ZVED LIS 2 ZOIFBNBFIIZIGC D572 20 X 5 7272 h TREREO
FLERE R DR E TE L-ON SEFHMO SIETH D,

FEEFLER OIS IILL N Th 5.8 BHL BN 7 7 AP OB FHZ b b o3, 8575
T 10 EOFERIIEZ AF LFEZREOWIIOb & INENL, 3P DOHEZ B TS 5.2 DIFB) DR
FIE 7 7 APRICE — ] E SN2 SRS B 725 O TRAL2EKMO TWobLET] O—
gtk 2 oMb b E TWob] ICMEE) 2L OERRIEDHBNSZDOLEN
BT SRV HONVEEELZ LG LG T o0 Th D . ZoHfglbaniz lvwob | &iEx
HOYBT-DIZ LHEL,YHEED L TR iR EEMAAT ZNRYFEF-EH 72D
WRIAITL CW el — L [T Zob] 20T A4 X— M CThole. b TAN,ZOHEE 6
FICERDEH TR NI TN E2F SR T HEIS 5 FOTELELOPHEZEFEREX E T
ICHEE Y, TE 256 BRIRDBEF L2 Th 5. TAEZ Y5 R, 2l lc R0 o
MR EFRHC, FEBTHD TWOBLER] L RADZENREDALREETND Z & E2RES
OB INTMORRZEHRLBREZEZXDLTELDOY T VT 4 ZonAHiaTn
TDOTHDHZELTCHMIL,TEBICESTDODITIT 4 THIA—F v LR L - 8L 0y
HBPEZE SR SCBEEOLENEZRHT.2 9 LT, #HoRETREIC Tz lob) X%
— IV LTEGEEBEET 5 FEV OB L H 2O EZDIEMITIADTT TheLo [TtEZ
SHLYRE] AWBE LA L THLDLDZ L LS.

4.3 FEHLOZEHREBRZH L
BERICH > UL T figk 1) ~4) 12,7 8 OZERBR N BN TV A5 2 L,
BT 5.
(i1l TERIWEAFLEFELLD))
Ty b, HABEWD, DXLEXIEH?2 VDL -] OBRDEBEEOLENT, QW T
LoMYREZRAT, 5850, 5FhH, SHOT. TLoMY,HoTT&KI




TH-LEBRMICHE>TOFoTHITEh o] BHLHD A /IN— MEKD
DRIV SLEHOCESICKZHATHIFTWVWE. BOLEMAIE, =T YDA 1
Of. KEDSHIZHD IBEEIHZ| ITHMTEBRYFE o1, (&K 1997a:58)

SHIRAMEIN10fH 2 AT LR OEENICB T 25 THD. 8O- E 4 7= b A EIN
AP > TERIPT D ZLIEO® L ZDIRDFENODH HIE, IF L W ) ROV R VDD
LHEM=F ) BT, LD R LR FFRIRFESLBERST O TS Z &N
RTEND.FH00I1E, [F] ITLoTOINE, THRl/Mkl Lo Ak E LTI Z b,
TAE LTORERBBRERYEOCSOH D, LL, ZOBBRIIES BN L O TIEE
X720 o728 BEOIREHERIT NN, 7 7 ADZHEMN O Sh, HEfic btz rEnd. T
ALl EOEBTZ, 8 BHE, IZIEH Z 5O IT T L.

(FEe 2 B CRABIIENDIBHEICER TSI FELEDL))

oo, BEMSH. OBNAL, 722 aVviEL.BToNBEVEE] DEYMRKRY
NEOFVBHLE, TOSHBILEY FA-obeoWWFHEWLWLI TOHE-LALLRESE
WL, BBIAICECZONZDEH] RYYRYVEDRPZFEFLHS. T~ALD
FELEEDBELRATL ST RISALEYZIOFEL LV LESCDODOKXR
DHE, TRA, FTHRLTETHLWL, TALLRDHDTHLL] TS5 ERL
O T EMESE=. BIZTHhHTHRHI2OLENDON, OTH, BAEMLEVWATLE
EVSZADHKICLTESIBHRADSE. W65 CA0E. SHEFTLLULIE
L. ([A1:60-1)

Bl & & T b g A 78 DIRFUTEB EA D LT, 8 BEOERD & L@ M3 7R3 32K D Rf
FDWEED DI, BB EOFEOME L BT LT ELH20H 20 HZHRRTHLE
@D hoHETH R, 20 T4y [96) [zl LWole— ARROFUTKEEY 505 Fn
FLLTOREOIT LD Z ZITHBLLZRAE, 52000 B0 BEE & L TORTIE AR [5
LD L % PR E 525720 FEMOBR ] &5 HIESE LN RKMOFIL DO TIN5
IMBEGENTHERT, FELbOHKE WFICLDMEIZI S END) AlEME=528)
PEZI LT ZEOHIKIT, @ TTH, RAEDLLEWVATE] LW EHET 5 B0 E DORZEHD
RONT, B TR D REEBNN 728 X I~ L R T . REA RN 2 FEHE & L C O
HENEZ T LD I L5/ 0Q. ZEOHRICHFEROFRERNFIEHIIND. IPE W
I8, INE T & D T, (HRICHHT DHHL &\ - 72 E OB SER T 5 Z2MIC, mIEAIC
B 5FRICEoT, 1 EBTbLORERBRVER L ZH L OB THAEBRT 20 THD. &
o LB O WIFEIEL, L L, ETRICTHE L DREIMAFMEE LTOEKRD Y & Tlixed
ST BRZE LI ERORKT 2B & O TR 2R D BRI & DL A K E)



DHER Lo TND. Z LT, ZENOREI~ SR LT 86 O RITERE 1 23783k H
& THIT/ik) LW BERBEREZ AR S E TV b b, 2B ERDS AFRIIBELR % i
L, REEMBE S ZLHOEOED. 2O AFBERIZINE Toil T <, — &, M
BT OHEISZR LTS bDLRD.

(883 TIIBCIT’ZAT S TY)
TEE, To30E, ToT0 ] BHIRLAHDS, THRREHEIZP->TEE. TLWVOB
K RATELEARK, 35T CERTZELDODIARE, DAALETHERTKT,

LB CARE-IBRERDIILHTESHE, HOLGHTECLVDEDELSTERE
FHIZHET S QO 80, WOTEEEXITHTFLELELVHFHEVWALEI B TE
32&, F320LRIPELITHEHERIRTEFTHOLEEZLEZSHLCSE
AETHHALTS NS, ([F:64)

REZBIHEIIL E5TEAFEVEBLDNO L) REFEOPHEED L 72> THN
5. F B LO, FETORMKZERRL TVWL00EREDHIEFESY 3O, B &
FIIRZRbEIND AHHBERED S E 5. IBFONT 2 LD S I2H 28 < L TR #
IZERBROE. [£H) oL, 2oLt OF v FIIO, P& WO MHFELR ARSI X 5 M
SR THY, £, EMmaE Lo0HD I L~ HNEME IS5 2GRVEEELEWIE
ODERTE, ISP X THD. LY 4 T Z%I LT/ b7 =25k LIcthE B3I ET 54
WEOZEMEZ T HRBRL, e W I MEZHEITHR) ANTZDOTHAS.

(B84 TEMBTCOITAEREET ST 7 AHHE))

M7y, Mbb' I TEo5p0VEH] BT, s EHRMOFELL-EMOEMN
EMNof-.6A120, T1EYTOEIVYHRERR] TOZ L. SHOHEER. KELMIC
CHBFENTVWERIBBENAALGOFRICHOOA- BRFOLHIMTEALODE
JaMAEIEILEBUVIERTL . 1T0BORDS B, EITELELTREIZE-:
DEZD3503@/E - DIZOFDLRFIER, "TR” , TREKEFATE
T ® ICOFiEFfE:---- 1 (PR BIFOLEIAOEIaFZTHEFTHE
EFLEND, AUNR—DOHPIAEITIIZOH A ERBNT S, (FK) Y7L S
FEIQCHEYENEN 40O EIAERILIY U TIHICLEEVER
BT NEE SHITTyvEEE>» TCThEFEERODVERT, ChIXRES
FEBAEFFOLDT ] (FE.) WOLE 56, ADORBERHFEITTKE
FETE3FELEERRALTY U TIFEht, EIaITHEAEI > EEGFEEATE
Lo~ OLA 8 HMOMYBAICOBREZILI LSICO Yy EREL LT

FEE o1, ([ :65-6)



(ZOF ] EMEEN ARSI bk 3 23,8 BEOAe b, 7 7 AfhR & & 85l 72 B
BRAEMOFEATLS BFEA~OBEIX®, Z OBMRENER L2 Z L2 BlT ZnETTHEDBICE
TO TZENL] LW ZAFRZOEKRT MEHRE LTOmE] TL2RroTzt 3 a3
O TAEJFICHE ] SEONDRERDE T, Z20BENRRIZR [Hei=/ik) LvH ZAFRIY7Z
LONEERLIEZOTHL. TNE, 8N aabnW) HFELEERME L L TEONE
WCHZ ANTZZ EZRT NS, T 4= FMIBWT 8§ N~ TS0 <, [ Ko/t x
HOIFELS LESL,NANWARIT IO DWW IR AN TE W] 720w, &y
FNCEDAEZTHLDORATIHATLLEEZDELAENRNER S | 2571, 5 M CHEEIZAE
NHEEFESTVDERATIFAL I DAEMLESRW] NEAL S DEMITZ L7 VEILTH
T2 LTI EENDIAL] TRYOINGAENDIDOREENT L] EALE 5 DA
EnbZZDEEDAMEDINDAAULE] BSFOFELTELIZHEL b TRIT LD BN
(TR 1997b : 92 - 6) . — 5, Z D FHERIT 6 F1TITZES R o 7o, TECHIRIZE 25 D v
RENNRZ EIXENY THEZ R TORWITEBIRDIE ) BBLEEL L 500 O FEZ T
%1 (A :97) ,6 FOFEHTELDOEBHNLZNOD=AHE L TOEMZYRERETHD
EHERD.LNLENLNHEOTNDONE, MEHE LTOMM & KBRZ LAEE R0 TR
BROBR] S ThHD.EIULS FOHERNL < ooz BBIRERZ 6 1% [AETFED RN HE
SHLEEFF TR DTN PITHD.

4.4 BECBI>ZEHHNRBRAH S AHREMLELTOR—LDORER
Bt DORERI R LT DL, recreate & L COF 727255 T 5. C T 2 EERITHEIERIIC
M LB OMAEERORNT, T8 OHEPRENC L ZE;IC LRI KEE L DD,
G- B g a vl ORI AFRIIBRAZ I fE A TO S BERERICAID Z LN TE
7o B ET, R MR L B 2B 2 R L TRA—H R 7e—W 2, %, Tl L)
EODBMREN G2 D APMEE & LTI X TE . MEZ RS T 2 D3N BERTH D A
FREAFRDAEE D IZBWNT, £F°, — ABRORAN A Sz TR & L TRRNE) 375, TZARR
D To7ple] ~AWTHEODT, BENT, ISEEZH/LZLICE- T, HR72HELE LT, 'H
Rl Wl oTofiFEE LT, TFA) 28ET 5] OTHD (Bl 2012:184) . FkIC, =
ANFROFL] ORNEFTRENE S 2D B2 b a2 & 0 £ HFUTIE L L 5 FEWREI I L - T,
— ANHDORLO H KRG Z < S HRMTRIZ L - T, ZAMTH DAREERE, GV — 27 LA
HEN, BO—HE LTHEEBRSTOND LI DTHL. 125, WL, K, 15 % OIEAFRH
B HEICHENRTE ) L LT TR, UK > TR, M &, il RE--- LRI D72
TEZABEZ LI, [ZAMODIZ L] BRRALT 5 Lalk~% ([ 2001:3-26) . [22fHAY
Bl B X DU B GAER SO0\ TWn 5 137201, Z OB ERIC L 5 AFRBEIR LS
5%%@,H@~£E®n~7),w\F%‘tiﬁ< B 2O & 22 O HDR 23 B R



SFoD TARER] EFESRERFEEHOD ([A 2012:184) .

FELHLEI - v I alOEENEY TN ERICS TZAMObiz L) AR LT
DTIERNWTEA I ZNE, FEDICL > TOENTRERBRELCO, 8L EIF-v T
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The Challenge of Gender Issues in Education:
A Lesson Plan for Japanese High School Students

Ami Yamauchi
Kagawa Education Institute of Nutrition

1. Introduction
1.1 Gender Issues

Generally, the concept of gender is differentiated from the attribute of sex, which represents
differences in female and male bodies. Baker (2008) points out that ‘gender has been traditionally
thought to operate as a masculine/feminine binary linked to societal expectations and mores’ (p. 4,
italics mine). Gender is constituted through social practice and the binary frames of masculinity and
femininity as determined by society. Butler (1990) points out that the concept of gender as a binary
attribute can generate underlying prejudice. According to her, those who have insisted that only
heterosexuality is legitimate in societies exclude the existence of other sexualities'. According to a
binary construct, people behave in either of two ways, feminine or masculine, so as to be identified as
women or men. In such a binary world, cognition of sex identification by gendered performance is
likely to be meaningful.

However, the problem raised by Butler is that a view that excludes other sexualities contributes
to the biased view that a female should exhibit femininity and a male masculinity as defined by their
society. In this view, performance is limited to either the female or male domain. In addition to this
limitation, such an exclusive idea regarding gender seems to be at risk of perpetuating itself in
societies. When an exclusive gender code is disciplined as a custom, it can be passed on from
generation to generation because people are recognised as members of the society to which they
belong by meeting societal expectations. It appears natural that people try to conform to societal rules.
Yet, desire for recognition in a society that normalises heterosexuality can play a role in maintaining
the conservative concept of gender.

As mentioned earlier, there is no doubt that society is key to the construction of the concept of
gender. On the other hand, Butler explains:

institutional heterosexuality both requires and produces the univocity of each of the gendered

terms that constitute the limit of gendered possibilities within an oppositional, binary gender

system. This conception of gender presupposes not only a casual relation among sex, gender,
and desire, but suggests as well that desire reflects or expresses gender and that gender reflects

or expresses desire. (p. 31)

' “Other sexualities’ indicates homosexuality and bisexuality.
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Butler reveals the limitation of the institutional heterosexuality that creates a binary concept of gender,
which explains that gender expresses desire and vise versa. Individual behaviour is forced to conform
to the binary concept, which restricts our behaviour to a sole gender norm. As mentioned before
gender is regulated by society. Hence, behaviour is most likely to be controlled by the societal order if
gender is expressed as gender identity. According to Butler, ‘gender attributes are not expressive but
performative’ (p. 141). It is supposed that people perform more freely in conditions in which gender
is considered performative. Butler suggests that the notion of binary gender structure regulated by
society and seen as natural helps people to survive in a reality that still includes gender
discrimination.

The concept of gender has been changing, contributing to empowerment of marginalised groups.
However, Moss and Richter (2011) point out that ‘deep-seated gendered inequalities continue to be
reproduced through higher education and we are involved in these processes’ (p. 138). Gender
inequality is sustained by ‘limited understanding of social power and social change’ (p. 138).
Therefore, being fair to everyone and removing gender discrimination requires increased awareness of
the concept of gender. In addition, many people are unaware of underlying prejudices about gender.
Undoubtedly, some do not see the gender code as a burden since it appears natural, as it conforms to
the societal code that sets gender roles. The conversion inherent in Butler’s theory would enable
individuals to deal with conflict between societal expectation and actual self. In that sense, it is
necessary to educate each new generation about gender issues in school to raise their awareness of

being ‘gender free™”.

1.2 Gender Issues as Global Justice Issues

It is clear that culture and custom influence the concept of gender. For example, Malala
Yosafzai (1997 —), whose materials are incorporated in the lesson plan presented in this paper, was
born in conservative Pakistan. Qureshi (2004) reports a girl’s condition in Pakistan as follows:
‘Girlhood is culturally mute. She has limited or no choice to education, employment, and choice of
husband and participation in general in public’ (p. 14). Cultural common sense in communities in the
Third World appears to reinforce oppressors’ justification about gender segregation. As Qureshi
points out, women are exploited in Pakistan. They are segregated from education and society, which
makes their position worse. It can be said that they have no opportunity to gain the knowledge and
skills to give their opinions and no choice to be independent of men. If these situations appear natural
in male-dominated communities, it might be difficult for both oppressors and oppressed to recognise

them as contentious issues. In patriarchal societies, not only women but also men are thought to have

2 ‘Gender free’ is used in Japan and means gender equality. Therefore, I used ‘gender free.’
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conflicts regarding gender, although in different ways. For example, a husband who has economic
responsibility for the family might find that a burden. Discussion about equality and increased
awareness of human rights can facilitate progress on gender freedom worldwide. Therefore, it seems
to me that gender issues should be discussed widely.

Gender issues are a problem not only in the Third World but in many countries. The Gender
Gap Report (2013)’ by the World Economic Forum (WEF) reveals that there are no countries without
gender inequality. Japan, as a high-income democracy, is regarded as a developed country in terms of
economics and politics. However, gender discrimination easily can be found in Japan. According to
the Gender Gap Report, Japan is ranked 105™ of 136 countries, with approximately 65 percent
achievement of the criteria that WEF sets for attaining equality between men and women, whereas
Iceland is ranked in first place in the world, with 87 percent.* What is remarkable in the report is that
women’s economic participation in Japan is 58.4 percent, while their educational participation is 98
percent. Although Japanese women are provided equal opportunities to be educated, they tend to
choose to stay home or have part-time jobs after giving birth. Clearly, many Japanese women in
households are dependent on men economically. My concern is that such gender inequality based on
gender stereotypes limits both women and men.

In Japan, many types of tasks at home and in the workplace still are culturally divided into
feminine and masculine spheres, although the society gradually has improved that situation. Lack of
awareness and inadequate knowledge of gender can sustain the status quo. Lee and Ono’s (2008)
research finds that wives’ happiness is not connected with their own income but with their husbands’
and household income. Notably, wives identify with their husbands’ status in the company rather than
with their own status. There is a proverb embodying gender structure in Japan: [EDHLZFES | |
‘Tamanokoshi ni noru’, which means becoming wealthy by marrying a richer man. This proverb is
used frequently even now, indicating how important marriage is for women. In addition, Japanese tax
policy appears to help maintain the gender gap in the workforce. If a dependant’s income is more than
1.4 million yen® a year, the family must pay an additional tax (Raymo & Lim, 2011), thus
demotivating wives to gain full-time jobs. This tax policy demonstrates that, in Japan, the traditional
binary gender concept is sustained not only culturally but also politically.

2. Educating about Gender Freedom
2.1 Japanese Schools

3 They research the gender gap based on four criteria, including health and life expectancy,
employment and income, political participation and education.

* In this case, 100 percent indicates an equal position between men and women in a country.
> 1.4 million yen is approximately 7800 pounds when one pound is 180 yen.
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Even in school, female and male students seem to be differentiated by choices in optional
subjects. My experience as a high school teacher® allowed me to observe that students were divided
into two groups by sex for physical education. Male students were allowed to choose a class from
among those in combative sports, while females have no choice but to take dancing class. This is
probably due to the stereotypical belief that girls are good at dancing rather than Judo or Karate.
School policies emphasising a strict gender code can contribute to underlying gender prejudice. It
seems that gender-free education is unfamiliar to a Japanese society rooted in traditional social
practices. One of the main difficulties in conducting gender-free classes is that the teacher must
develop teaching plans for them, even though many teachers have not learned how to practice
gender-free education. Furthermore, it is doubtful that many schools and teachers even are conscious
of gender issues as serious. Therefore, this paper aims to raise awareness of the significance of

gender-free education and to provide a lesson plan for high school students.

2.2 Gender-Free Education Worldwide
2.2.1 Approaches in gender-free education

As mentioned in the introduction, interpretation of gender has been changing. Likewise,
approaches to gender issues have been developing. Women in Development (WID) aims to
acknowledge women’s efficiency and empower them to participate in society (United Nations Girls’
Education Initiative [UNGEI], 2012). However, Cottingham et al. (1998) reveal the weakness of WID
in a report on major literacy programmes in the 1990s that applied the WID model. According to the
report, WID succeeds in expanding feminist messages about women’s rights but fails to be
independent of patriarchy because it accepts the system of male dominance. In addition, Gender and
Development (GAD) questions women’s subordinate positions and aims to make their circumstances
fairer. GAD’s approach focuses on ‘the dynamics and processes inherent in the relationship between
women and men in society’ (Ramya, 2007, p. 124). GAD’s approach has the potential to make
women independent of men, and GAD’s approach to literacy programmes is that literacy skills can
increase women’s decision-making power (Cottingham et al., 1998). So, GAD highlights women’s
economic and intellectual independence from men, while WID still agrees with a male-dominant
system.

A final approach highlights the diverse identities in society. The human rights-based approach
(HRBA) is thought to be more appropriate to gender-free education. Longwe (1998) argues that
gender inequality can be come into focus by looking at the world from new, different points of view

and questioning societal norms, both steps in making progress toward women’s empowerment.

6 A high school where I worked as an English teacher provided non-governmental and mixed-sex
education.
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However, as Butler (1990) points out, gender concepts appear to be constructed by bias based on
heterosexuality. In this sense, the concept of gender has marginalised sexual minorities and is unlikely
to be fair for every person. UNICEF (2007) states that HRBA ‘aims to ensure all traditionally
marginalized groups including but not limited to girls and women [...] have access to education.’
(UNGEI, 2012, p. 5). Every person’s identity is composed of gender, class, race and ethnicity.
Eliminating injustice based on the other three components can reduce gender inequality and help
build a democratic approach to gender equality and justice. My lesson plan employs the HRBA point

of view.

2.2.2 Difficulties in implementing gender-free education

There are some difficulties implementing gender-free education. First, as mentioned above,
many teachers are likely unaware of its importance in enabling Japanese students to consider injustice
and inequality in the world. Thus, increased awareness of gender equality in the next generation is
important to making Japanese society more democratic, not only for women but for everyone.
Another difficulty is that gender-free education may make male students feel blamed by criticising
male dominance in society and the inequality that it causes. To avoid this, teachers should pose
questions about gender inequality while emphasising the next generation’s ability to work together on

issues.

3. Lesson Plan
3.1 Method
3.1.1 Approach and aim
I created this lesson based on Butler’s theory and the HRBA point of view. However, given the
results of the Gender Gap Report showing that Japan has a wide gender gap, gender inequality is dealt
with as a controversial topic in the lesson in order to show understanding for the current Japanese
situation. According to Hess (2004), there are four approaches to teaching controversial issues,
‘Denial’, ‘Privilege’, ‘Avoidance’ and ‘Balance’’. My plan uses the ‘Denial’ approach, which
includes the following point of view:
[s]Jome people may say it is controversial, but I think they are wrong. There is a right answer to
this question. So, I will teach as if it were not controversial to ensure that students develop that
answer. (p. 259)
People who hope to sustain male dominance or who are unconscious of gender inequality feel that

this topic is controversial. However, as has been discussed, social practices and common sense in

7 See Hess’s paper for details (2004, p. 259).
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male-dominated societies marginalise women and minority groups such as lesbian, gay, bisexual and
transgender (LGBT) people. From the HRBA’s standpoint, excluding these people is not democratic
and liberal. Hess points out that his four approaches are intended to transform society. The Denial
approach appears to promote gender equality and justice and makes students more liberal regarding

these issues in their future lives.

3.1.2 School Context

This lesson plan is created for first-year students in co-ed high schools in Japan. During my
time as a high school teacher, I have observed students using gendered words to tease other students
while nearby students giggled. It seems that many high school students are unaware that traditional
framing of masculinity and femininity is inadequate. Therefore, gender-free education is appropriate
for adolescents, who are assuming their gender roles. As mentioned earlier, many teachers may have
inadequate knowledge of gender-fee education. Hence, it must be noted that lessons concerning
gender equality require the teacher’s careful attention to attitudes toward students regarding gender
equality. For example, the teacher must be fair to both boys and girls and help students realise what is

fair. By doing so, the teacher models the gender-free classroom.

3.2 Lesson Plan

The goal of this plan is to gain general knowledge about gender, understand gender
discrimination and apply that knowledge to daily life. The lesson plan consists of three classes, each
50 minutes long. Although three lessons must necessarily omit many elements of gender inequality, it
is supposed that a broad range of topics are dealt with in high school education and that students
already understand the concept of gender generally and can achieve the learning goal of developing
democratic and tolerant minds. The unfairness of gender inequality sometimes seems inevitable and is
known to affect the choice of careers. These lessons may help to counter such perceptions
inevitability by giving students opportunities to think about what gender free daily life would be like.

Table 1 shows the lesson themes and targets. Three materials are employed: the video of Malala
Yosafzai’s speech at the United Nations (UN) (2013), some Japanese magazines and the song, ‘Born
This Way’ (2011), sung by Lady Gaga. Yosafzai’s speech expresses her belief that women need
increased awareness of their potential. The speech, based on her experience in Pakistan, allows
students to imagine gender inequality throughout the world. She argues that education and literacy
skills facilitate women’s independence. Through listening to her speech, students can understand
traditional gender concepts and discover differences and similarities between Pakistan and Japan in

terms of gender equality. Lady Gaga’s song, ‘Born This Way’ provides another opportunity to think
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about gender equality. The song encourages listeners, particularly LGBT people and straight women,

to be democratic and to develop pride.

Table 1. Lesson plan for gender education

Topic Materials
1 | What is equality for people? Watch the video of Malala Yosafzai’s speech at
the UN.
2 | What is gender? Analyse Japanese magazines describing feminine

and masculine behaviours.

3 | Why is gender-equality education | Analyse speech transcript and ‘Born This Way’

important? lyrics.

Although Yosafzai’s speech and Lady Gaga’s song are delivered in English, this lesson plan
calls for using videos with Japanese subtitles so that the focus is on understanding gender
discrimination. In addition, teacher instructions and student activities are conducted in Japanese. If
this lesson plan is applied to English classes, teachers can choose not to use Japanese subtitles,

depending on their students’ English proficiency.

3.3 Class Example

This section presents the first class in the lesson plan. Teaching aids required include a
projector and laptop computer for showing PowerPoint slides and an Internet connection to show a
YouTube video. Table 2 shows the lesson plan. The slides of class examples can be seen in the

Appendix. This lesson consists of three parts: a discussion, a video and another discussion.

Table 2. Plan for the first lesson

Procedure Time (minutes)
1 | Introduction: ‘What are some equalities we see in present-day Japan’? | 2
2 | Discuss the topic in pairs 4
3 | Share ideas with the class 5
4 | Explanation about Malala Y osafzai 4
5 | Watch the video of her speech 10
6 | Think about and discuss the video in groups 10
7 | Share ideas with the class 10
8 | Discuss images of Malala Yosafzai and Pakistan and wrap up 5
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Asking ‘What are some equalities we see in present-day Japan’? as an introduction aims to
encourage students to think about gender equality in their own lives. Asking questions such as ‘If you
were not able to come to school, how would you feel’? encourages them to think of Yosafzai’s
situation. Since educational opportunity in Japan is gender equal, this question makes it easier for
students to understand educational inequality.

The topic for the first discussion is ‘Have you experienced being forced to do or not do
something because you are a boy or girl’? After the discussion, students are encouraged to share their
thoughts with the class to broaden their understanding.

In deference to the limitations of class length, nine minutes of Yosafzai’s speech at the UN,
available on YouTube (http://youtube/iak1X8VedWO0), is excerpted. Before students watch the video,
teachers talk about Yosafzai’s background and the key points in her speech. The fact that she was
discriminated against because she is a girl should be highlighted to give students the main idea and
deepen their understanding. While watching the video, students are encouraged to note memorable
phrases, including why each is significant, to share in later group discussion.

In the second discussion, the teacher asks ‘Why does Yosafzai focus on women’s and girls’
rights in her speech’? This question helps students consider the possibility that women can be
independent economically, psychologically and socially. This lesson allows students to discover
issues and ways to improve unfair situations on their own. Through sharing their opinions, students
develop awareness of gender inequality.

Yosafzai’s speech might be a little difficult for many Japanese students to understand because
of her accent. As most listening materials in Japan for learning English use native English speakers,
students are most likely to be accustomed to native speakers’ English. Japanese subtitles can enhance
students’ understanding of the speech. What is more important is that the speech provides students a

good opportunity to observe the role of English in the world.

4. Implications of Gender-Free Education

According to Fujimura-Fanselow’s (1996) research, students at a women’s university in Japan
were able to criticise what they saw. However, they were less confident when expressing their own
ideas in front of a class and analysing issues from multiple viewpoints. Fujimura-Fanselow points out
that women’s passive attitudes in the classroom are influenced by their learning experiences.
Therefore, it is important to create an opportunity for students to express their own opinions. Teachers
should provide a student-centred approach for dealing with gender equality in high schools.
Exchanging opinions in a co-ed class can broaden understanding of the other gender. Hong et al.’s
(2005) study of gender-free education in Taiwan concludes that students want to find ways to

overcome difficulties, whereas teachers prefer to teach general knowledge. To reduce the gap between
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these preferences, I would suggest that lessons include not only information and theory but also
activities to cultivate skills and attitudes necessary to overcome unfair situations. Gender-free
education can make Japanese young adults aware of how human-rights issues are related to their daily
lives in Japan. Gender issues are global issues and must be addressed to raise awareness among

Japanese students of larger human-rights issues.

Appendix : Lesson plan for gender education: Slides in lesson 1
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B2 L CRITE %] (Nelson, 2001) &9 B LWRENS . 2l BAECME# O 5 &
RLBENEF DT A T A M=V —=MfEd 5 HDTHDH & LTHREINIZ, WL O00HID [EA
HIREDOWEE] (Nelson, Vandrick, 2001) |ZhE SN TER LIS DO TH D, FE&HIL. ZOFHILD
FTHHC L > OMNERECH 24555788 LOEHEOMRIZBEN T, B OOMEBZERT D125
oA XY N ERFOEE/HSE (critical incidents) Z75HT9 5 Z L2k, BOngGE Rl & v
A RS L OB ERE S X T2DITER, 06 10 4, FEFI3GEAE LTl X
IR L TETDIEA D Dy, BREEENETETIAND 2485 Zhnb OS2 BiE L T
WDEHEIL, BROH DA =V EBTOENTHWEES I, ZHEOERICH HI- D TEL %
XEDLETINIZDIER, EFEREE 7eo7od 5 HAGERRT & OHERWTh -T2,

Z D AAGEHETI AR CAE RS THERI N TO AR EAALIETH Y . BEESE & LTOsMNE
FEBETI T D, Mt EIXAARNFA L BFAOGTRIRER N - FEETH 2 LA L, R UAMNERES
BLWIBIGEZRIGRN G, BIEIIRGEEE & AATEEE O NSO E 8 2 h
FTIFEAEREINT I Dol 2 L &SI 5 L LI, R UAMNEREEET L L CHAGEEF IR

SEHEBICFESRE R RENVWI L EMER LT, EHITIAE, kO BAGEHRE & Db Iz
DNTHED G IR ER kDT R—LNE N2 LB, BAEEITL, FEELA ¥
Ea—%{TH) 2L LN, ZOLIRBETITolA VA Ea—Il Lo THRLIZFED & XIEE
IZED, EFIFAOOIGEHANE L TOREZSV 12D, 2 DR E/[T-OTHD, ARTIE
F9 A AAGEAG L L CORBRO POl 4 B H ORRE EOREREICEbD D BRIk R £ &
O, BSOS EOMAEINZAD Z 2o, INEREZENCEL NS EE - fe ) aE X
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Hd, ZORBRT, EHEOKDXNXHENLT-OICFEEMER LD & 9 ICEE/ M@ X % L7-7o
WCDOBLREIMZTV, 728, ARIZBITS THAREHNN &1k TRE5E. BARNFAEZRDT, K
FREBN I W TIA K AMEREEE [THED D 8 &35,

2. JeATHIE

JRBEHET OREEMIR R BT 2 F5EFZEIL, Y5 Nelson, Vandrick (2001)DfiZ % Simon-
Maeda(2004), Tsui(2007), Vandrick(2009), Park(2012)72 X733 %, Simon-Maeda |3 H A%
BEWBIITET 2 9 NOLMEORIFEEE FSEHAN D, F72 Tsul X° Park [XHEHE DOIERFFERHE %
REAT & U C OREEBU T M B RPRIE O A TN END T A 7 A b=V —IZH S LT
Br - B LT, Vandrick(2009)1%, ¥= & — RiE, PSR, FHOHIGL, Fln & o 7ofkx
BTAT T AT 4 WED XD ITHDIAHE L BUR L TODNMIOWT, B bEETREEAET O
FIRLIRSCORE D 238 L CIRGEL TV D, T DZEld, SGEERIOT A 7 27 4 7 4 0w, X
DITIFEEIFERH N & L CORYE~DORLOHITIZ, BRIBE DT A 7 A b= =R EHRL T
WH T EERTEEBIT, ) LIEEER, RAHRNE D BAIDORMRIZ L > THERY —/L L7
DT EHRELTWND,

F 7z TR 134 B IRFEF OB TEEH SV TODBERTEN, FHREE bHN ity
ZORESIZOWTAE (2011) X, BBV —F—2 v T oW TaiEN s R AE R LT v v
(2011) DEEGND, TFEMEEME] = (322 H 5 R E ORER) LERL TWD, EfaiE (2010) 13,
HEhiTHE . TA S OEBEZ KA L, HFEE LTHORTD] ZENEETHD LIEHL, 207
DOITIE TR LY i) T3, ThERROBREEZ R > [REMEZ P L T 5750k & B8
FEEOUEERRD SN T 0.179) WDHE LTS, S5, EEiRED X ITEHKET 20 oA D
ZALERALNIT D BEIORET v 2| ([T DTN ETICOEZ < HESNTEY, £
OHFIZIFRIFMECE R LI Db H D0, ZAVE CORMEMEIZBIT 20855 EIR U Eric s A 1A
MR, 7o & ZITEEEEIR L (L) AVEREeR L OF k. 2014) 22 E1CBIT D56 0RIEE AL
Thbd, (o TEENIEEESR RS ) Eo FHRITEETO B BIZEN 2 FOEINTRD L 5 &
B, B OSSR CHSIRERS 217> C& ) GF L) HEMInsHh T, R U/ NARERmORIEIC
s, TEEmIR D BV DRI & BERD R D TO D FHFEIZ DUV T BEAIT > T2 LOMTERAI T
BUGRGR, ARROMAMEIE, R CAMNEREBIICTH Y 72230, THETIZE A ERIDRA LD > T
JEREAE & HAGEAE &\ ) RO RS BRI ORERIZ B2 TR Z T ONWTERE LTIl H
Do

3. A A a—Jk

DA B Ca—lE, TIVT AT A B a—DHEZNN ., TI/T 47 A B Ea—L
I AR ZA 5 (2004) B3, TEKRO EOXREIT S [F UEMAE CIEE TIThoh s Z LR ERS
NAIIEA 2 2 —IZ K DFREFTELIHIIRGT L, R LICHIETH D, 72747 - A~
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HE 2 —ZBWTE, FEEFITHICHERE L RBONEZAF L TWDH3y v 77 (BRICE X 57200
D) A T7F—vr b (FHRRIEE) & LTOFETII RS, A Z Ea—DE TEIULNEA T
MZTZVEZT=0 T HERO TFERRARERNRE ] & L TEHLXHNTWD, [FRHZ, £ o) —

(A2 E2—%1T95N) bEiz, 1EROZL OFEDOHT T [FBIMEOXAL DS L1T, BrDOINLHAE
RAEZ A HINTET, BEEEOFED 12 2R E LTRR] $7 00 TIER<, BIEH O
D AME LIRS D 7 7 2 ) T = — & L TORBIZRRANCH 5 Z LIc k- T MEEH L/ L
MHIRED Ny 7 TR0 DI L TH LORBRIZ OV CTEKRAIEY H LiE5 ) (5H, 2013, p.78)
AT D LR BD, ZOLIC, TIT 4T A X Ea—0 BT, RESNIZEROEDS
DHE[ D DT | FEONTZNE L W) TER] L ZNDRED LI ITBNTE D& ) Tl
I ICOWTEA LR EZZT 2 L) (A p8l) 72E b, ZOFRKELEEEAIIMET 5728
2, TEXHMEVERE, RO EFET e L,

—HOA Z Y2 TET, 20148 A 27 HHEFEREDT-DIZBM LoD AT T AHITH
PRIEARNTIZBL LT 6 IRl L SKTEE ORE(LA v Z B a—) DOAELIZEEEDOEY Ry
72 L) oG [BIEFHEORGEE HAGERAT & L COSTHEEBBETNEE T4 T A M=V —%,
B AR Lo, IRIC 2014 4 10 A 8 A RFIIFEERIC T, ZOBH LR A v Maed LT, BIE
FICHEFE (FH8) OGREITY & L BITRDTWT —~IZONTDT I/ T 47 « AV H Ea—%
1TV (L5 Hf) . ZOFFDA & B a— 3 REE DORIEEZSE CEE Lz, SHIZZOA 2 Ea—W
BNOEENENENDT —< BT H5ELE21T, 10 A 16 HFFOKRFHIZEEIC T, AilElOfKE L
TENBERERB LN &5 EHOBEZRDTA & Ea—0W) (1H, 8555 0) 2072,
ZO XD ITAFIAEL, FFEEET LT A KRET D) ~0Fk3E (85 KfH) DA FEa—F—FIC
BT [BEET-HLOZEOBOM BTSSR DFFFOFRROIT AN &S < Higm oMz iz (7
., p78) HL\WH | THIUE LT — IR E oSSRV HRIC Lo T —~ OfEm A b S
HebOTHD, ok, A 2 2—bOEZEGIITRMEATIE T 2L L. ARDTIA 7A=Y
—IZBT 2FFEEURICONWTIEL, EENFNZ b DR A KRNERE A Th D,

4. A HEa—FER

ZITEHETAROT T ¢ —VEMHRIOR Lcth, A RDSESOMREL, NE#E RET X 50
Lo T EFE DI A EE /e S (Critical incidents) H2WETE Y — RivD A KA
HERKOE L L, BLEOMEIE LTEEOEbDEIERT D,

4.1. ARTm 7 1—L

AC (eth) 121971 FFAFNCTHAREZ F1E S L CHI TR TR T L, 1991 405 4
R BIO KA CERERE RS, K 4 FAORRREEINNC A AGERAT 2T & L TE20hD,
REBRITHEA T AAGE S TIEL B2 IS Uic, KO 2403, fimbIt L < 22ERIBEFE D
HFEP R SIVTW Tz, TEE S 70 < ) AAGEHBANC 7257z, £ D%, 28 1% T D RO HATH
w155, 34~35 BEDALHR « HIPE - PEIRT:, W H D HiRd -7 2 L HEOAHEN HIRE L, BIE
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DRFTEERRAZ, FRORFETIIRFAEETR S LTI AU & 72 ) AR R D #H
HIFRE £ TR TIZEbL > TV 5,

4. 2. "Ox

« B AR IR L IR ORI OV TR S &

RSN ORI 25T CTHE - 7285 EIC, T4F (1990 45R) /77> Tzl B
HEPE IR B EEANCRAAR L S & L Qe Lo L, BRAOHEEOBIANRRIUC L > TIE
A=A B ORBFED - T AT, AR S OFEEEZ Rt S 25 2 L S EEEZ 2RI
ZoTKDIEZHDYIZVIZL, U A RiT TELWSHFFBICR 272 1 BlZIE, FRFEOR
YOS, BOOBINI AR 23t T2 Z Ll K- T, JRiERA U2 EF & OffifE#lord
O - L 2R B O T EOMIENE LD Z EBd D, ZO X H IRIRBUTKT L, [#EDKSF
LEI O =TT EPFEICE o THEENE I 0FEEMIZE S5 Ko MREDRSE 775
HO R & Bz, 2089 2RO EFRRICHIT D BENORE 2B 2.5 K 9187257203,
YD EHINL T FICAZ 20 [EFOEICT S, B E SR L L ERT 0% 10072,
L1 ) EXOE, HYNENTEE EFEORFLNENOBAGEEE) [CETIR-7-2 &R0,
TR CHHR « HHPEDTZDIPERE L 5722 & b A RIS E > TUIHHA T T2 LK U TV 5, £ OfE
R BEFEIRISHT 28 MIIZ 2 T—HX Fy 7T D,

TEHOA X2 (0072 BAEFESRICT 22 OBOKFFL OB AR LTS, AKX
X 2 ORI OB TORBRO T THE- i FUFE-CROUEBIRRIC B 2 By B OMEk,. 78
DR Z D LD FHFHSCE AN L > THAONTE 5, HDHWNELARTIUINT 720
BENRT DAXNEHIZOT T, £, ZLTINGEZRREIZT D [WDDORE) NTET-Z LTk
0. LEIOE D ZREATIEE D LE D bAWIRBUTH LT [0 Ttz A (AODONEHALEID)
(W TE 5L 5127 0, ZOEWRTIX MR [2Cko7) LiEoTo,

- HOOREENRD Y a v OSBRI~ DR S &

KEFO AAGEBER L 725> T DK U T fie b KE BN TERET & L COR S LA L ORBRIETH
%, HIOWSETHHMETORS & OBIRIE, KETOBRLY o LA ThH-2 LY, Zh
IR BRSO ) TR E S o720 . ALY LIERRS RTOEIA#E
DOIFZIE, HFEVRUC LR TH I Z E72o72d) T2dx, BFERGPARETH->THH
GOSN b T T n A ROEAZ B OTEL VELS TV TS50 6, BOONGE T H
DB TOBLLIZHEE G D NT — 27> T D) BIFEIZKDOW T oTc ), ZORIEND
A KT, FHEICEOOEIMNEFAT-DEHE O ETFEHRICHROES Z ERRNEIIEET D L
INZ7polz, LihoTz, FNEFRHT, HFENLROONLHENE L TOREIZRIZTZ LIZHR
ZHLD L OIZLTWD &, FIZIE, BFAERE S & ORRORICEN 56, ¥ ERH DX
TEIZIT DRI D ERICITEEZ Lo, [(HADFRSULTIL) AIROIFHIZEN S 5
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R IpEl TLpsEZAIZL0E] KHI2T5D, LWV o ffEE2E LT, SieENRICSEDOR
REFNZR BRI & O 69, SEOEICH D R I MIHESIOFE~ L B8 LBV A BT 5 X9

-7,

FUODLERMELIE (FlHE) PE~DROE

KRFOEFETFORDVICAGOFOERY BoTAE T LAR— FES Z 2L TS,
ZOUR— b ARBENFAIEZ LIE, FATZBIX, BODRER 22 L7205 Th, ERLSMNT
BRI S - 7o 2R SU LD 50MERL A & SHOBEFAELH R NN DA PO LTV D
ZEIZRADOWE I ETH D, AR, ZoFfFIE LT, BH% [T, MAESTEE -7 b T
BRIz LEEDT AV IS DB HEFHEDK T LAR— NEERITR Lz, ZO-FA
X, BAROT =2 % B CHARICHRZ R BRSO, THARISHRZH, AT A BARTERSH
Biginol-b v, LU VR ZORFFAENELEOIE, RIUEFEDa SA»S [—ATHDZ
IR Lo ZEE, b SALIE NN, LSRADTEHTIERL T, LAE DAL
L) ZEE, ¢ SAMDIE TADICTRBICRDZ b &, THAGEZGETEE Wob HoOFIAY
DRHOLLIVRZ] 2d ZABIE DL EOIDANbHD] ZEEFATLELAR—-FL TN,
ZLT, R TREDITb - EBLATINIEND, 4, FUIAGOZER - XTIV EL
Too EANEATNTIRV Do T NIZ7R2DTeODIEHNE D WO 9724 9 EWET, T25A, &
LHIE, BOOZ EEEASNHEIIRND ERNET, | HEATHD, ZoHEic, A KL H
DWHBIRN (DroT) & TATIIUIEL L OFVDTF v ATEENTAEZOE T2 LD Hh
LBV, ZOVR—+& [EYDL I LE->THD) LiEoT,

Z 2 TR R OIMEREAEN & L CORRRIZH G- L7z Z LI2OWT, RO 3 DDBLEG D
BEE R D,

- HEEE ) OBLENDE 2 D

TR w7 (1969) 12X > TR SNIAEE TH DEENRS 13, BT AT 2o ok
SN TV D ARFEEE, M - BB 8 EBUE L, ZO%RBLTH HHEIRSCHWS L ONaEH k4@
LC, fERmgsEicsT 281k, e, Bk & WS TAERHIRIER R IR LA ST s & L
DO ThHD, BT AT AIBT DB BED b OHEFEIIMEAFEHR L Tl< 2 &3, MdEna
NEPRIFRNZDICEE CThH D, JFEOHETH Y 7273 bRGEORGEGE TV (18720720
L, Fe, HAErETE L LTORMETH S Z LiL, FE B YO SHEEITED R MEIIR O 72D
[CHERER CThH -7z, £ LT, ZOHROFBEIMETIARIZE > THRKRIC AAGEZET S LTOH Y
7% 89 EEREFE Ch o7 Z & AMEM LA D,

A K23 H 5 B & OB B RSN DIFBIKRF O F AT H Lo T4 L LToAy
& OEEMLEHRIEICB N T TH 7o, BHEORESCSEHND A RDVKSWH A O [ HEE%

!
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7N —) Lk, A ROMSHIFHED RO/ E S WX HNDTEA 5, ZORIMETK SN A KIE,
VIBTOMIKICIBWTITEER S v a L OOE D Tho T HAZEDFE 152 L, B HIRE E T2
EVV) HAGERE IR AR ST D720 D BN FESARA A LISRER, 100 252580 -7,
Z L TCZORIBENZDHRDKFETOHIE L TOHAFEHE DS O H~OFRI DTN > T b &

SHEHCE & B UVRTRE I DAE5 T 5 Byram & Zarate(1995)1%, MDER=2 I 2=F7 41—, £
T AURIIZE I > TS Z L AR, EHEARL TH, BEICRRD Z L 22T AND K 9IT
RO TII RS, TNEHEHELIZY | 1EROBSBEHRZEE ZH 272 T M EET 5
AREMES 2D LHE L TV D, ZD X 51T, IMEREDFEHRCA X /NLEIT T, bODRFRLEZ
FASS N2 0 GFASIEAS D = L S EA DA TOAE 5L 35 LIRS AV, 255 1 SIHEY
f, FERGERSE & L CH OMMER OSGZRER L, HSED b ORIMIE LA, A Ri
FEETHLHTAEL ORBRIZIWNT, B SBITEDANINRD S & Z OBMRIEICIIT 581 (=

DNIHZ B D D3 WTIVHIEA DS TIEE 2 DA MER U AT AR O M R A T
B IR DSBS BN OIS CIEfR L 7a\ MRS I L QN D, R IIIERRERRE
L COSMNERBAEMIAm B Z W9 2 & CTORIMEEICHE A I hE LTE T, —T ARIIZD%
OTERRIASFT AT L0 | Fak & HAROMRES & LTI TR, SRR FNEa—T s X — B
FOT7 7 VT — M 23RE & L TOREIZRT 5 2 & TH O ORZERRGEE Z1n) L& T\ 2D,
LRIDA X B a—%1E U Tk L2 2 SI3, HES & WHEE OGO 6 OS2 0 Tlds
<, BEOWOSGITR B3, [F CENEICI feREE L TORBZFFH>Z LOEEMETH D, |
TOBSRIZAR 0 RSB IRZEN & AFEDBMRICIHEN TS, EARORHEZ b OBEIOMILIZDZ &2 1<
HRE L. FEET HIEE OB G0 HHEREIOFEHE. b0~ TMEEDH S H DT
bDHZ &S ED T ENEELEE TIIRWEA DDy,

D x H—DBIENDEZD

FEFH DT — AN EOBRIEICR SN b 5 —DOEREEAREHE L LT [ Thdr L) 3D,
AV B Ea—DRTEFITIAGEFICE ST M ETHHZ L) DEMHERA TARDOEREZ SV
B, BHID 2 [EIDA L Z Ea—OHRTIZA RKBFHITLETH D Z LT B S R RS A
TEBRT DI LTl oz, ERE-o T, EZAN, EDA X Ea—0ORHZ, A KIZES)
b ZOREHEICAL, [ZE TICY = U —IZ K DHERDO AT, NAEIZOWTER I Lo
7D, B EENE I W IORRE LN TTATHED S TIERWD 8V ) BREIRT, 7,
H LHKRIHD E S BMERE LD RTIUTNT 2V MR & 72356, TR0 57000 EH 5
100505, EEZLZ EIFTOIE D HAEDT TOLMETH S = EPFIEL D IS b T5
ENSZEEEME S, LiEoT-, Vandrick(2009)i%, [HESAURHED & 5 2Ly = v 2 — ORI
K DIEEMELS . LV RHEAR R0 A& OIRIZ B LIZ< W) (R, p.88) UL, itk
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13 FESARERSRIC O D AW T, RIZIC (k) HEREEOENE (advantage) %
BEDHDLNID e ENTND, Vo X —HFE A EETOHEDETO L-YUZBWTRIEHIE
D5ESI7REE - H5E (locus) ThH D, | (HER, P.92) LT 5, AKDZDIHFIL, F ST Vandrick
OIEFGHEY . SWNIE SPESNIZY = U X —ThDH Z IR O TITNR, 2O U HA B a—
Zil LT A KDHARMREIEECE L TR LWR DX 252 L8N &2 b5, ORI
PN CSEHLGOZENE L TOAFNVRBEIT ST 5 LIFRE7220, Ll FAU&MEE LT H
FE—FBTCZBL, HOBADDALD Z EDNEERFBERISHEODGRTIIZRY, H2DWVNE Ba00
MESTHEITHRLBRNZ LN H D, LW I RERZT D 2 & DEET &V HTEE RIZnTH B
REFMERR—Y AT 4 v I REDDRFT~DKRAE L2 TNDH T L[ TEL LD Z 2L
[FfRE & L Tt Bh DEHENR & @b D HHR L 772 Z LITENRYY,

- SREHEBNDEZD

1D 7 —r UL ER, BIEZFIRANOBINC L5 SFEUER ST 5 1990 A RHliE )
5. SMEREZE IR 2 SREHEBIOZ ORILE 70 2 SEERENBUC b KRE RN B LD L 91272
oz, FEOSEESREB I RER L, 7T v AEEE PIOICERIEAER I T E - SiE~0H
ROIEERAL, SaEl~A VT 4 OBROUE L\ - S BORIN e B2 KA - 8dRikch b, =
DEFHEDIARILER L 725 TODDIE, FERDTE U BV« XA T 4 T3EE ORFFEREINTE3K 2
& TAMERETE OREBEE, HHWITEE L 3501 7 1 715117525, Beacco & Byram (2003/2007)
IZE > TIESN TN D, FEHELZNENRADO=—RITGE U T, — OB > afE e 57
AT hE L TOESHERIPERESEDL LA BNLTRETHD LT IHEEETERICHA S S5
REIBDOT 7 M oD, ZOFFEENBUTZ T, BEAOHFIH > T\ 5 SiERe I ki 1Tt
RTMERDH -T2 LTH, HERD X D IZHGOHIZRIT TODRESSCHFE A A DOHIZE 2 5720
ZEELTEOTEIRL, L LAMELOMDY OhT, hEORE A Rie 2 RH L, fhiF Lo
N0 | MFEORENEAINAEN, R LA I OB Iva a=r—va vV IRk o5
AH, ZOXIT, SHERRIIMMEBNS ST 57 0 — ARITH - T, SNEREHE BT 55
FEAEBL S £72. ZotiD O AT & D VWNIAH AR FIN R E 2 B L 2T U B, 2o
A, FERREEE CHOET RN CTE - BNERESE O BN RA T 4 7558 OFFFEREIC
B DTN LWVWIBZEMEETHHDOTHD, A KIE, HSOBIROAEHZ AT O TIX e
WV, S D OINEREBEIC LI E SNHEEREI L LCRD 3 SEZET T 5,

O BAREAHT 5 )

@ ANE2OTNBH, Na2iF 57

Q@ ZVEa—F 4 x—hL, 77 UT—k WS LANLEETS) 7

A ROFETH N OOEEIL, FEMGSHEICEDOLTREEETHS, oL, BEIISFESE
W 2 PR RIS BARFERNT D728 D Z LD, FAR7RBEN R, SMEREZETIIZRD &
NTNDDE, 2 OFEEOSTENFEZ FORMEICHTR L, EAMEE & 220 L TR 5 Z & A8a
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BERHEBRIEZ 2 . BHWORRMEO T THEONB Z AN GEES) 2HET52 & Tk
WA DDy,

6. FAIFOHE & OFRIFNEC L 5F N L LBAEIORE-F &£ HIZnx T

LIk, BB OHET & ORI X DEHEORDE LINEREEAT & L COFENEF LT, A KD
FED OFTC, BAGEHE OB TIX, BA LRI — 4L LT HOHBIRE#ED D Z L RN
EDEERIZ boTe, F—2 & UTHBIREIZFHR - FATT 572010, Bl RIEEEN & %72 BRE %
L ZEILE-T, ALOHEBFZINT 57201 Tl FHEIZE > TH LN RREA RS 5
ZEMARRIZIR DD TH D, RIERIETESIORREICE > T E R DS TH Y . BhHEADFIZE 2
B HRSCH AR RN = [ x5 AL OBIRI O TRk L, B2 oD ThH D,

FEHIZE ST, TNETOHANE LTORERIE, [SGEFEE L LT SGEAENCR D (THD) Z
CIK S TIeDEG R E N0 T, FEEEV ) SiEER L T 2 EIZ L > THE b D7k
MEVISATIIZEI B W TRGES L WD IGEAIIOZ S bER LTS, ZD LT, EEAHN [k
ThHhoHIE] ZLT [V RAT 4T THDHI L) 1L HERE L L TORRENE LS, 558
BT D Z LITHRET DHBRHE~DRR D & 72> CE -2 LIEIME R, ZHUTEHICE - T
OREE L, BEEREFRTHoZ, ZOTREOMICIE, AMERELE L CORFEAESIICBOTHSE
TR OB ZREEEE L T BB AOND L Oy JGEEE T n I 507 m— UL
RO = — XK RO B D L 912> Tnd, LovL, ZRTHEFIIAE O/ TIE
RNTVFFELRFEL LTCWRNWZ E~OB|IFH L a7 Ly 7 A RITERITI T E TUINRL,
FEFL LTIL O Hohbaii o, il L TEEEA TS THD LV ) Bl D RICHE
2725 Z EIFTETCUVRY, £9 LIZFEE L LTCOEBRITH OO UIND WL, 4 HOSHR
B OSESE BEICHE TE 2N LIFEETIE D> T ThH, ThD,

A RKA~DA U ZE 2= L DEEITE > TORKDOIHEL, FMEREHENT &\ D B ORSER I v v
a UEBNBINCHEX D 2 & OBEEVEZ TR L. FIFEE DO &V S BRI R D E 2
DR ERT-ZEThD, DFV, INFE TEENTRE L CEIALSMIE &2 WL S ST SMNEREZ
e WOLHERRZIT T, T OSERRSTETE BiEE b OFEH DT I 7 BRbs
HEZ L NE NEDR WS BHERES) 2 2 ToAMEREBIMO EENE A | EF TR TCHL AR ED
KA LS TRINSNIZDTH D, TOKIEZ AR LIDIE, A Kp¥VES & A UHMEREZRHC
BN D, FEREEEE TR, HHERTEOZ L b HHZRREERE & L COMNEEZRTIC©H
STPBTEE RS ANEREFE Z AN ERRTANT COEEDOFE LT 572012, FMEREZENLE &
OEFERIVE L, TN FEERICHEYICIEN STV DD EFITHREET D 2 & ARREN R 2 3
DIDICHETH D, Lol BEE W I AL bR TR 72 R ThH 5, ZDRIZHBWT,
A E HEDSMEREZEN & L COSRRIBEENZ R 720, BEOVDKIEOSISG TIRE LA 2 55
B DR DA EE TR E VY,
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1y (1999) (k2 d, BB LI THNCE > TEKROHZFHEANRVICEZ T, HLER
SIZADBT HED | 7235, THEEZ 22 ba—/L LR 5 B00BIESE ST | 2 &7
L L. BESFENNIT A0, PRERESITIC XL 2 B L BakA D, BESER OO,
REZHIZOT 5 &) ACEBEWER KRR, &35, BINOANEREAE BT 52558 EA— 1/
I—OEEREERE L, B (2001) IZX > THAGERFIIOH S,
2 SEEA~OHROIEENL, 1970 FROFEENZIIT 5 SFEHE OUED 72912 Hawkins(1984) 573
N L7 SRE R EEN DO X RN O SFEEEMEE UGS L, [~ HE® (Awareness
of Language (J5E) DOfLGERR (Eveil au langage) | i#E#hE L CAE o7, Sin~0 HRDIHENL,
St UERZEMET D25 EBIG T, BRAREOEHEN~A /7 VT 4 OFELE3ERL, BT 57
W, WEO~A ) VT 4 SibEatEROSTEE RN S ZE550EE %2, /N —7C X 2 [EREf#
PHITITH Z & &JRAIE LTV,
3 HEFERE) 1L, EADSER L CWDERER [EEZ LIPS ENZIULDIX DIz
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Abstract

This paper discusses how teachers perceive the reality of culturally diverse students who lack
internalization of Japanese culture, and how teachers explore teaching Japanese culture and history
relevant to the students’ contexts. When newcomer migrant students do not share the culture with
mainstream Japanese culture, they encounter different types of challenges and hardships, which
might lead to academic failure.

The research was conducted in a Japanese language classroom for Chinese newcomer migrant
students in a night public high school in Japan. This study explores how a Japanese teacher, as an
acculturation agent, encourages the students to internalize Japanese culture. The research methods
are participatory observations and semi-structured interviews with the teachers.

Through interaction with Chinese newcomer students, the Japanese teacher’s cultural awareness
was induced and he observes what the students need to know and experience: the Japanese cultural
experiences they missed during childhood, and Japanese cultural literacy. The teacher also infuses

students with global awareness in his history- embedded Japanese class.

Keywords: acculturation agents, cultural literacy, culturally diverse students, internalize Japanese

culture, cultural awareness

Introduction

Although Japan as a nation is becoming more and more diverse than before, educational
institutions are still not ready for accepting and educating pupils/students with culturally and
linguistically diverse backgrounds. The public schools in Japan are sometimes overwhelmed by the
students who cannot speak Japanese and have different cultural background.

The number of foreign students who enroll in Japanese public schools (elementary, junior high,
and high school) is 72,000 (Ministry of Education, Sports and Science, 2013). The number of

Japanese language learners within the foreign students was 29,000 in 2012. The number of foreign
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high school students was 8,948 and the Japanese language learners 1,980 in 2012.

Most of the educational issues perceived by teachers who teach culturally diverse students are
“acquisition of Japanese language” and “learning of school subjects” to be able to participate fully
in the classroom, and in the mainstream society in the future.

On the high school level, teachers sometimes regard newcomer students as competent in Japanese
language because they could pass the high school entrance exam (Shimizu & Shimuzu 2001,
Tsuboya & Kobayashi 2013). When newcomer students seem to have no trouble in speaking
Japanese, teachers attribute the causes of their underachievement to personal failure and,
“personalize” (Takahashi, 2009) the problem as a lack of ability or effort.

In reality the students are not as competent as they seem. The teachers participated in this study
regarded the students as “Japanese language learners” and used mainstream Japanese (Chinese
characters) textbooks at an elementary school level (grade 5 or 6), and they even felt it necessary to
teach hiragana characters. The Japanese teacher explains: ”In this high school I don’t think any
teachers regard the students of foreign origin as competent in Japanese. Even the students who came
to Japan earlier as a pupil do not understand my Japanese. I feel that they are left behind.” He
continues to talk about students in his class: “When I assume that the Chinese students understand
my explanations, then I sometimes realize that they don’t understand at all. It is the same with
Japanese students though. Especially when I talk to the Chinese students, I have to organize my
logic. I have to grasp what I want to convey to my students.”

Some teachers who have knowledge of cognitive academic language proficiency (CALP) would
think that “speaking language” and “studying language” are two different kinds of languages. The
Japanese teacher recognized the students’ situation, “The Chinese students can speak in Japanese,
but it is almost impossible to understand the terms and terminology of the subjects. They do not
understand subjects other than this class.”

The causes of underachievement are not only language barriers. I have seen several teachers who
were aware of curriculum differences in the newcomer student’s home country, and differences in
study skills and attitudes. A high school math teacher in a suburban area was aware of the
curriculum differences in mathematics between Japan and the Philippines. He noticed a female
student who was good at math did not understand the basics of math. He asked the student why she
did not understand the very basic part. She answered, “I spent three years back in the Philippines,
my mother’s home country. Maybe I missed that part during that time and never had a chance to
learn that in the Philippines.” Her father was Japanese and she had a Japanese name, and her
appearance was no different from other Japanese. After the teacher discovered her background, he
started to teach her extra classes after school.

The teacher in this study was also aware of the curriculum differences in history between Japan
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and China. Many teachers would be aware of cultural differences, but not many of them would
regard the cultural differences as obstacles to learning.

The support system for newcomer migrant students varies depending on each high school, and
curriculum and content of the Japanese language class and the pull-out classes for some mainstream
subjects also depend on each teacher’s discretion. At present, the future of the newcomer migrant
students in Japan lies heavily on the teachers’ discretion, decisions, and responsiveness to the

students’ background.

Literature review

Sekiguchi (2003) analyses the acculturation process among Japanese-Brazilian children and she
perceives the identity formation process from an acculturation point of view: “identity formation
process is a process of getting a sense of belongings to the culture where they live and they
internalize the culture of the society where they live as a framework of themselves through the
interaction with acculturation agents.”

Minoura (2006) explains that “we can regard parents as important acculturation agents when we
study on the acculturation process of Japanese children living in Japan.” In the research of foreign
students living in Japan, the acculturation agents at home mean parents, however, teachers play an
important role as acculturation agents at school.

Literacy is beyond reading and writing, it entails cultural knowledge. Hirsch (1984) stressed the
significance of cultural literacy. If a student were not only deficient in language ability but also in
historical and cultural knowledge, which most mainstream students have acquired naturally, it
would cause confusion. Hirsch’s cultural literacy theory has sometimes been criticized as an
assimilationist approach or banking education (Freire, 1970);, however, it would be necessary for
the migrant high school students who learn language and subjects at the same time, and an

indispensable process in their formative years.

Purpose of this study

This paper reveals how teachers perceive the challenges of culturally diverse students who lack of
internalizing Japanese culture, and how teachers explore content and materials concerned with
teaching Japanese culture and history, which are relevant to the Chinese newcomer students living

in Japan.
Research method

1. Participants:

A Japanese high school teacher and a Chinese-speaking migrant educator. They both taught in a
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Japanese language class for Chinese-origin newcomer migrant high school students, The classes are
offered three times a week from 4:30 to 5:15 p.m. (50 minutes each) “before school,” not after
school because the school is a commercial night high school which starts at 5:30 p.m. The school is
located in a suburban city in the Kanto area. Students’ age ranges from 15 tol7, and one student,
who missed high school education, is 23 year old. The Japanese language class is only for the 1%

graders (grade 10), and class size is from 4 to 10 students each year.

2. Method:

Participatory observation of the Japanese language (studying Chinese characters and hiragana)
classroom for 1% graders. The name of the class is called “Japanese and Chinese Culture Study.”
Semi-structured interview with a Japanese high school teacher (twice, 50 minutes each) and a

Chinese-speaking migrant educator (once, 50 minutes) were conducted.

Awareness of Japanese cultural literacy

The Japanese language class for newcomer students was initially taught by the Chinese-speaking
migrant educator alone because most of the newcomers at the school are from China. The Japanese
teacher, who was originally a commercial teacher, started to teach Japanese culture in the class
when the migrant educator asked him to teach Japanese culture while he was patrolling around
classes.

The migrant educator became conscious of the Chinese students’ needs to learn Japanese culture
from a mainstream teacher. The Japanese teacher was asked to join the class and elaborated on
samurai history dramas and hara-kiri. Both the migrant educator and Chinese students were
interested and asked him to teach regularly.

The Japanese teacher gradually noticed the Chinese students’ lack of childhood Japanese cultural
experiences. He thought “not knowing” would not benefit the students. “Chinese students came to
Japan after they finished junior high school, they sometimes do not understand what Japanese
people had naturally experienced,” the Japanese teacher explains, “I try to have them experience
what they can experience by seeing and touching, through hands-on experiences.”

Sam, et al (2006) explains that school is the major arena for intergroup contact and acculturation.
As high school students, newcomer migrant students interact with mainstream peers;, however, they
do not have experiences of Japan during their childhood. In addition to lack of experiences in
“children’s culture,” they do not have experiences in learning subjects the elementary school level
in Japan. It is natural that newcomer migrant students have difficulty in catching up with Japanese
counterparts who already have experiences of Japanese childhood and culture.

In the Japanese teacher’s class, he introduced a wide variety of Japanese literature: Japanese classic
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“Tsurezure-gusa (Essays in Idleness)” by Kenko Yoshida, a 13" century Buddhist monk and writer, a
modern Japanese poem “Yuyake (an Evening Glow)” by Shishikura Satoshi, a song lyric “Imjin River,”
and an essay written by a Japanese elementary pupil, “Mushiba (My decayed teeth). He used these
materials to have the students appreciate culture in Japanese literature and learn Japanese at the same
time.
Case study 1: the culture lesson

In the Japanese culture lesson, the Japanese teacher introduced traditional Japanese events such as
tanabata star festival, moon viewing, and setsubun the day before the beginning of spring
accompanied by a bean scattering ceremony. During setsubun, he brought dried sardines and leaves

of a holly tree used in the bean scattering ceremony.

Lesson on setsubun (Japanese teacher, 4 boys and 3 girls, Feb.1, 2010, the lesson was

conducted in Japanese, translated by the author)

Japanese teacher: What do you do on February 3rd? (DIntroduction of the topic)

Boyl-4: People scatter beans, and chase the ogres away. (1.Utterance to present knowledge)

JT: What do the ogres do? (@Introduction of “ogres”)

B1: Ogres run away. (2.Utterance to present knowledge)

JT: (He shows dried sardines) Here’s—the head of a fish. (®Introduction of a prop)

B2: Is this a catfish? (3. Identification of the prop)

JT: No, it’s a sardine. You write fi“fish” on the left, 55“weak” on your right.(@Introduction of
Chinese characters)

And this leaf has thorns and makes ogres run away. This tree is called a # holly tree. I'm going to
pass the leaves. (®Introduction of the role of leaves)

Do you have this kind of tree in China? (E)Reference to Chinese culture)

G1: Yes, we do. (4. Utterance to present knowledge)

(Teacher distributes dried sardines and leaves of a holly tree.)

JT: In Japan, fewer and fewer families decorate the entrance of their house with dried sardines and
leaves of a holly tree. There are no places to put them. People do eat beans, and especially children
eat the same number of beans as their age. ((DIntroduction of recent practice of traditional events)
Have you ever eaten this kind of beans? We even eat the skins of the beans. (®Introduction of
Japanese food culture)

B3: Oh, that’s wild. (5. Utterance of thoughts)

JT: Do you know the powder made from these beans? It is kinako (soybean powder). You see on
the dumpling, yellow... (©Extended introduction of Japanese food culture)

These beans are fried soy beans. Do you stir fry or roast the beans in China? (IOReference to

Chinese food culture)
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B3: Generally, we eat roasted peanuts. (6. Utterance to present Chinese food culture)

The discourse of teacher’s instruction and students’ utterance are as follows:

Teacher’s instruction Students’ utterance
@ Introduction of the topic 1 | Presenting knowledge
@ @ @ | Introduction of “ogres” 2 | Presenting knowledge
®®®@ | Introduction of a prop, dried fish 3 | Identification of the prop, dried fish
Introduction of Chinese characters
Introduction of the role of leaves
©) Reference to Chinese culture 4 | Presenting knowledge

Introduction of recent practice of | 5 | Utterance of thoughts
traditional events

Introduction of Japanese food culture
Extended introduction of Japanese | 6 | Presenting Chinese food culture
food culture

Reference to Chinese food culture)

Teacher’s instruction is divided into three categories: introduction, identification and reference.
Students’ utterance is divided into three categories: presenting knowledge, identification and
thoughts.

During the lesson, the teacher introduced the topic of setsubun, ogres, dried fish, and leaves. As a
language lesson, he briefly explained the Chinese character of “sardine.” He referred to both
Japanese and Chinese food culture to draw interests of the students, and have them compare the
differences of two cultures. Students presented their knowledge on Japanese culture and raised a
question to identify the dried something. With his Chinese background, the student thought that it
was a dried catfish, not sardine. Teacher A gave the students opportunities to refer to their home
culture.

In other lessons, the Japanese teacher brought several different kinds of food into the classroom.
Not only fried soy beans for bean scattering ceremony, he brought dumplings offered in moon
viewing, persimmons when they learned about a haiku by Masaoka Shiki “Kakikueba Kane ga
narunari Horyuji (When I was eating a slice of persimmons, I heard the bell rung at Horyuji temple),
and ramune, a kind of Japanese soda, in a unique bottle. Eating culturally related food is a valuable

cultural experience.
Knowledge construction through cultural assumption

The Japanese teacher explains: “If I teach them with words and just transfer notions, they would

not understand the real meaning. After they see, touch, eat, and drink, they would understand
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Japanese culture as an experience.”

Cummins (2009) suggests that activating prior knowledge of newcomer migrant students would
support their learning. The teacher related the traditional Japanese event to the student’s prior
knowledge of Chinese food culture, and engaged students on the topic. Banks (2012) interpreted the

knowledge construction through the implicit cultural assumption.

Teachers need to help students understand, investigate, and determine how the implicit cultural
assumptions, frames of reference, and perspectives, and biases within a discipline influence the ways in

which knowledge is constructed. (p.19)

This lesson suggests the way how implicit cultural assumption of the students became explicit

knowledge.

Knowledge construction for understanding contemporary news and history

Lack of knowledge and literacy about Japanese history and culture hinders the newcomer students’
understanding of social studies such as geography and history, Japanese language arts and classics.
The students do not have enough knowledge on home culture either. They are in the middle of
learning and the curriculum back home does not cover some teaching units.

A female newcomer student told the Japanese teacher that she had trouble understanding the
Japanese news on TV. He suggested to her that she should watch the news program for children
“Weekly Children’s News.” He realized that newcomer students’ lack of understanding of the
Japanese news prevented them from having better communication with Japanese peers.

The Japanese teacher revealed that he had hard time exploring teaching material suitable for
students with a Chinese background. He said that teaching culture in a language class was a series
of struggles and exploration. He gradually developed the theme of international relations between
China and other countries including East Asia and Europe.

“I taught about the Opium War during Qing dynasty and the cession of Hong Kong Island during
the class. The students did not know why Hong Kong had been returned from England.” The

teacher gave some lecture on the relations between China and England.

Case study 2: lesson on East Asian history and a related song in the language class

He designed a lesson on a political song by the Japanese artist group Folk Crusaders “Imjin River,”
which was released in Japan in 1967. The original song lyric was written by a poet in North Korea.
The song is about the division of South and North Korea, and it was banned because of political

considerations. In 2005, the song was used in the Japanese movie “Patchigi,” about Korean residents
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in Japan and it came to be well-known.
The lesson includes four units:

1. Introducing the geography of Russia, China, North and South Korea

2. Introducing the history of a divided nation: North and South Korea

3. Introducing Chinese history during the division of North and South Korea

4. Reading the Japanese lyrics of “I/mjin River”

The Japanese teacher tried to cover the East Asian history surrounding China, and he knew that the
Chinese students had missed this part of history. He seemed to stress the idea that reading a song

lyric enriched students’ literacy. The song is about the sadness of a nation divided into two.

Lesson on “Imjin River” lyrics (the Japanese teacher, Chinese-speaking migrant educator, 4

boys and 1 girl, July 11™ 2011)

JT: “Imjin River” was released in 1967, when I was a third year student of junior high school. 7]
Kawa means a big river, different from Il kawa. Do you understand the meaning of “mizu kiyoku
(the waters are clean.)? This means that the waters are clean. Do you know the meaning of “foto to
nagareru (the river runs swiftly)?

CE: (Explains in Chinese)

JT: “From the North land to the South sky,” this means that the writer wants to convey his feelings
to the South. This phrase seems to express his frustration. Do you understand the meaning of the
word “rainbow”? (JT draws an illustration of a rainbow on the blackboard.)

CE: (Explains in Chinese) B1: (Questions in Chinese) CE: (Explains in Chinese)

JT: The students understand the meaning on the whole, don’t they?

CE: Yes, they do.

This lesson seems to be far from traditional Japanese language class or Japanese culture class, it is
rather a Japanese language arts class as the teacher tries to interpret the writer’s intention or
emotions.

The Japanese teacher would like to teach the Chinese students about the division of North and
South Korea not from the textbook but from the song, and he would like them to relate to the

feelings of the people in each country.

Knowledge construction through controversial issues

With some historical awareness, the Japanese teacher tried to create a history-infused Japanese
class for Chinese students living in Japan. Teaching the culturally diverse students a controversial
issue is difficult;, however, with this kind of lesson, growing up in cultural transition would have

three cultural assets for the students. First is home culture, second is Japanese culture, and the third
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is “world” culture.

The Japanese teacher explains. “The Chinese students did not have opportunities to learn this part
of history on the division of the Korean Peninsula. So I taught them the historical fact of Chinese
intervention. I covered the issue with the song lyrics of ‘/mjin River.”

The significance of this lesson lies in engaging students in critical thinking through “knowledge
construction” (Banks, 2012).

The Chinese-speaking migrant educator, however, revealed that Chinese newcomer migrant
students seemed to be rather interested in the “culture” lessons than “political and historical”
lessons because the political and historical issues were sometimes irrelevant to students’ lives.

When the Japanese teacher was asked if the Chinese students would thank him for teaching them
the history they had missed learning in China, he said, “I hope so. Rather I noticed that they were
shocked to learn about the history of their home country from different perspectives.” The teacher
analyzed that knowing Japanese traditional culture or events was a delightful surprise;, however, it
was a shock for them to realize what they had missed learning during their stay in China about the
history of their own country.

The Japanese teacher recalls: “During the year 2010, there were news about Senkaku Island issues.
Students were excited to talk with the Chinese-speaking educator, and asked her if they should join
the political demonstration in Japan. I was at a loss what to say.” Then he talked to the students,
“When there was a conflict between Japan and China, Japanese shops were attacked in China. How
about in Japan? The reaction during conflict reflects the attitude of each country. Do you think
Japanese are more democratic?” The teacher insisted that people in each country should be on good
terms even if two countries have conflicts.

Conclusion

When the students lack Japanese language ability, a background knowledge of the subjects would
help them to understand the content. If the students would like to continue to be residents in Japan,
cultural literacy would help acculturation and full participation in the society.

In order for the newcomer students to participate fully in Japanese society and in the globalized
world, the teacher would also like to have the students view the world neutrally and think critically
with their own mind. The content and curriculum of contemporary history taught in East Asian
countries differs in each country, and there are some political and controversial issues.

As an acculturation agent, the teacher brought into the classroom Japanese cultural literacy
through cultural experiences and literature. The experiences and literature would enrich the
newcomer students’ language, culture, and literacy.

The teacher in this study noticed the deficiency in Chinese migrant students’ experiences and

knowledge behind language. To promote students’ cultural literacy, the language classroom in this
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study explores three categories of content: 1. Japanese literature, 2. Japanese cultural events and
tradition, and 3. history-infused Japanese language class.

1. Enriching students’ language with a variety of Japanese texts: not only poems, classics, song
lyrics, the teacher even used an essay written by an elementary school pupil in trying to
compensate with written Japanese texts to enrich students’ Japanese language.

2. Enriching students’ cultural experiences: from traditional events to daily life, the teacher had
the students experience such as writing wishes on fanabata (star festival) occasion, or trying
on geta shoes.

3. Enriching students’ historical and political awareness: it would be meaningful to understand
different historical and political views from their country of origin.

For further research, more exploration is needed to determine what are important aspects in

teaching culture to the newcomer migrant students.
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On giving ourselves over to industrial temporal objects

Joff P.N. Bradley
Teikyo University, Tokyo, Japan

David Kennedy
Toyo University, Tokyo, Japan

[T]here is an almost ‘ethical imperative’ to devote time and energy exactly to such works of art that
challenge and subvert the ‘mainstream’ (of thought), that experiment with other than the established

ways of seeing, thinking, and feeling. (Bernd Herzogenrath)

History decays into images, not into stories. (Walter Benjamin)
Abstract

In this paper, we consider the mental ecologies which ensue when young people give themselves
over to ‘industrial temporal objects’ such as the cinema. While the authors continue to profess
antipathy to any unthinking or undialectical affirmation or denigration of the technologies prominent
in current psychic and social life, they nonetheless aim to give a balanced account of the
interconnection of these technologies, the industrialization of memory and the transformative
capabilities for pedagogy as a whole. They will respond in like to Michel Serres’ recent depiction of
modern learning processes in Thumbelina: The Culture and Technology of Millennials (2015), in
which the French philosopher celebrates and proclaims that the ideals of the academy have been
effectively supplanted by modern technology. Using a variety of philosophical texts, we shall aim to
ruminate on the apparent decline of reading and the corresponding impact of ‘industrial temporal
objects’ with respect to the formation/deformation of mental images. It will be seen that cinema is a
double-edged sword, a pharmakon, in the sense that it contributes to rendering anachronistic the act of

deep reading but also offers possibilities for thinking the world anew.
Introduction

This paper (see Addison, 2014) considers film and its narrative style as firmly placed within the
field of literature as such. It seeks to make clear that there is a conspicuous lacuna in curricula which
treat education without problem-solving or challenging students to consider existential dilemmas. Film
— especially non-linear puzzle forms — use different ways to ask key questions about time, memory,

and identity (see Bradley, 2012). Our emphasis here derives from the French philosophers Gilles
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Deleuze and Bernard Stiegler, who both centralize identity as a process of becoming, of ongoing
transformation. We take cinema therefore not as mere entertainment or representation but in itself a
creative engagement with the world of meaning. It can act as a source of visual and narrative pleasure
with the power to open up new horizons, not merely to enable the viewer to experience the world of a
character or place, but to create imaginative and rejuvenating vistas. To think otherwise. Indeed, the
power of the cinematic image expands horizons of experience, but more than this it is also a way of
thinking - a way of posing questions, exploring ideas, and transforming experience (Sinnerbrink,
2011a; 2011b). As a visual and temporal medium, it has its own distinctive way of affecting the
viewer through the senses, in a kind of affective or cognitive engagement with perception. On some
level, we can say that film is a language in its own right, as it articulates a unique semiotic framework.
The point to be made here is that no single medium — whether that of the static page, the animated
screen, or the impermanent sound wave — has a privileged site in the mental ecology of
meaning-making. There is a flat ontology at work. It is here that we find several alternative attitudes
towards ‘the book’. Let’s start with Deleuze who situates the book within a democratic ontology: he
examines how contemporary culture is becoming fundamentally audio-visual. It is Deleuze (1995, pp.
8-9), who, contra the orthodoxies of representative thinking, makes some way in destabilizing the

hegemony of the written word. He writes:

There are, you see, two ways of reading a book: you either see it as a box with something inside it
and start looking for what signifies, and then if you 're even more perverse or depraved you set off
after the signifiers. And you treat the next book like a box contained in the first, or containing it. ...
Or here’s another way: you see the book as a little non—signifying machine, and the only question

is ‘Does it work, and how does it work?’

Continuing, Deleuze notes how a-signifying modes of writing (and reading) challenge the importance
of traditional and formative learning techniques. He writes: ‘There are ones which are bad and
rotten... [T]he good ways of reading today succeed in treating a book as you would treat a record you
listen to, a film or a TV program you watch; any treatment of the book which claims for it a special
respect - an attention of another kind — comes from another era and definitively condemns the book’
(Deleuze & Parnet, 2002, p. 3). In Anti-Oedipus (1983), Deleuze and Guattari suggest that capitalism
is essentially uninterested in writing (or reading) as it is ‘profoundly illiterate’. From this perspective,
it would seem all flows of nonsignifying or a-signifying language belong on the same plateau — phonic,
graphic, gestural, etc — because many people nowadays have a radically different (read superficial)
relation to language itself. In a rather bizarre sense, they have lost their appetite for meaning-making.
Young people process data and information without the need to read deeply or emote. As Sadie Plant
observes (2001): ‘[In] both Bangkok and Tokyo, teenage boys and girls value texting as a means to
communicate without having to voice feelings and thoughts.” Or, as Serres more ambivalently
describes this decimation of intimacy qua meaning-making: ‘The individual no longer knows how to

live in a couple; it divorces. It no longer keeps to its own kind; it moves about and chats with anyone
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and everyone’ (2015, p. 9).

Joyless reading

For Bertschi-Kaufmann and Schneider (Bertschi-Kaufmann et al, 2004) there is growing evidence
that there has been a corresponding loss of joy and pleasure in reading. In fact, they argue that reading
of pure text no longer means pondering or imagining narrative as it once did. Rather, reading means
the gathering of information; it is information processing through which one forms images and words.
Why? It is argued that young people are more and more dependent on images, pictures and graphic
software in order to understand messages, ideas or content. Having grown up on a steady diet of TV,
DVDs, video games, graphic software, and with a drop off in reading habits from an early age (young
children learn language more from machines than mothers!), young people appear dependent on
pictorial media to understand the world. Moreover, citing research by Henseler and Surkamp, Elsner
claims that the reading of pure texts delinked from pictures or animation is experienced by young
people often as a ‘stressful’ act and one to be avoided (2013, p. 56).

The result is that attention is always elsewhere - at the cinema or on a mobile device — always in
tune with exteriorized knowledge, memory and experience. Serres (2015) addresses the decline of
print literacy as an abandonment of abstraction, which is the hallmark of book reading. He sees this
largely in a positive light, as ‘[a]bstraction functions like a cork stopper’ (p. 42). Now that knowledge
— long held captive in libraries and by elite intellectuals — has been made ready-on-demand by
electronic media, particularly online search engines, students are liberated to frolic in ‘the
incandescent joy of invention’ (p. 19). However one may react to this brave new world, what must be
acknowledged is a new relation between primary, secondary and tertiary memory — and therefore a
new pharmakon (poison and cure) of memory and control. It is this new mnemotechnics, or act of
memory, which needs accounting for.

While certainly not a new medium, cinema can be included in the pantheon of pharmacological
media that reorder mnemonic worlds away from the ‘cork stopper’ of book knowledge. Our decision
to select it as a focus here — rather than communications technologies — is based on film’s similarities
to print literature (e.g. narratively extensive, cohesive, complete) as well as its differences (e.g. visual,
temporal, mutually experienced). As an industrial temporal object it can be ‘extremely toxic’, or
otherwise. In fact, Stiegler (2011) is optimistic here because he says digital tertiary retention -
cinematic art - has the pharmacological potential to generate new attentional forms — which may
redirect the flux of ‘industrial temporal objects’ or cinema control of the ‘perception-consciousness
system’. This positive pharmacology of the cinema is set up to contest cinema — which ushered in ‘the
industrial revolution to the eye’ (see Beller, 2006) - as toxic pharmakon (Stiegler, 2011). Despite the
hyperbole and pessimism which sometimes infuses Stielger’s work, his criticism of industrial temporal
objects is premised on the drive to renew psychic and collective becoming, or the life of the mind.

Taking into account recent neuroscience research, Stielger maintains that young brains — fraught

by hyper-attention problems (Hayles, 2012; 2007) — show increasing difficulty in reaching ‘deep
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attention’, that is to say, enduring attention rates — such as the time one becomes engrossed in a book.
Multitasking — which leads to the loss of ‘deep attention’ is blamed for accelerating a ‘generational
mutation’, which leads to the forgetting of old systems of retention, memory and learning — and which
opens the way for manipulation and control through new ‘industrial temporal objects’. In China,
tibiwangzi, or ‘take pen, forget character’ is a striking instance of this trend through the excessive
reliance on mobile phones to write Chinese characters. This has important implications for what
Stiegler calls grammatization, that is to say, the process of formalizing behavior into letters, words,
writing, and code. In the ‘organological age of attention formation’, writing and reading are
psychotechnologies mechanisms for the production of maturity in the Enlightenment sense. If the
mechanisms stall, a whole series of psychological problems ensue. Stiegler insists there is a revolution
already taking place in terms of cultural and cognitive technologies which assault ‘the very
foundations of knowledge’ (2010b, p. 16; see Bradley 2015, forthcoming).

To put the point otherwise, and in another philosophical context, it is said that when Heidegger’s
art-historian friend Petzet (1993, p. 150) helped make a TV documentary about Swiss artist Paul Klee,
the great German phenomenologist having watched the show objected to the way the ‘random
movement of the camera forces the eye to take certain leaps that hinder an intensive, quiet viewing as
well as a thoughtful staying-with’. In our case what underscores Heidegger’s sense of loss in the
‘lingering thinking-after’ is the lack of deep attention, the absence of interest in sustained reading.
Heidegger’s point is that technologically mediated viewing necessarily ‘missed the tenderness and
intimacy that flourish between Klee’s lines’. What are the consequences for reading, new industrial

temporal objects like the cinema, and mental images?

Reading and mental images

We are incapable of forming images in their heads (Virilio).

In Vision Machine (1994), Virilio explains the societal ramifications which follow from the
decline in reading. In a very real sense, young people are no longer capable of forming images in their
heads. As he says: ‘[T] he greatest damage yet done to reading and writing is that contemporary
readers have now generally become incapable of forming mental images on the basis of the written
word’ (2001, p. 118). Given the effect of speed on society at large, images replace interpretation. And
such images ‘stun you like a blinding light’. Such an assault on the senses has damaged people’s
ability to create mental images, Virilio claims, as people now are unable to ‘make their own cinema in
their heads’. For Virilio, the decline of writing stems primarily from the fact that graphic,
photographic and videographic images have replaced mental images and have led to a decline in
retention rates and recall. Vision machines like the cinema thereby undermine human memory by
disabling the retention of mental images. In an interview with Jerome Sans (2001), Virilio goes so far
as to say that the increasingly dromoscopic nature of society means that mental images have in effect

been replaced by mechanical instruments like cinematic representations. In traditional reading, one
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fabricates a unique mental cinema ‘a different Madame Bovary at her window’. Yet in cinema and
video games, for example, or other ‘industrial temporal objects’, there is but one image, ‘the one in the
program’. While Virilio notes the rapid collapse of mnemonic consolidation, Stiegler will highlight the
rapid development of tertiary retentions. This means that memory is handed over to technical,
archiving devices. Film or rather filmic technology becomes a prosthetic of human memory and
consciousness (Steigler, 2011). In Stiegler’s work, this is explicated upon in terms of the ‘cinematic

constitution of consciousness’.
Thumbelina

Indeed, the French philosopher Michel Serres (2015) has recently celebrated the phase change in
the way young people learn. A new paradigm has taken root with knowledge no longer bequeathed
solely by the teacher or book qua repository of learning. No, the whereabouts of knowledge is ‘all in
computers’. Having outsourced much of her retentional memory to mobile devices, Thumbelina - as
he calls the mobile-phone carrying thumb generation - ‘carries her head in her hands’. As a result this
radically transforms behavior and knowledge as such. Although aware that the mass media has long
held the real teaching function, that teachers are less and less heard, Serres insists that young people
are learning afresh, using data differently, no longer dependent on rote learning compared to former
generations. Celebrating this fact, Serres suggests that such a situation demands that teachers respond
in due fashion. As the technological revolution of the 20" century has achieved the philosophical goal
of education — that is to say, to make knowledge accessible to the masses — young people nowadays
are learning and creating independently, all of the time, always on the go. On the ramifications of this,
Serres seems not at all uncomfortable with such a new liberated semiotic world. As he says: ‘The only
authentic intellectual act is invention. Our preference should be for the labyrinth of electronic chips’ (p.
41). Stiegler is far less optimistic on this matter. Leaving knowledge in the hands of search engines
and digital content producers is no more emancipating than leaving it in the hands of scholars.
Moreover, Stiegler (2010a) is concerned with the prospect of the ‘obsolescence of the human’,
because what is at stake in this age is ‘a combat: a combat for the politics of memory and, more
precisely, for the constitution of sustainable hypomnesic milieus’ (pp. 68-69). Advocating continued
vigilance against the culture industries and control societies, he rails against the ‘society of
consumption’ (p. 77) because consumer capitalism via interconnected digital platforms only
strengthens the machinery that exploits desire. The urge to browse endlessly for ‘what else is out there’
disconnects people from their inner selves to the point where consumption — not only of products, but
of ideas, ideologies, identities, lifestyles, aspirations — is no longer liberating, but psychically

immiserating.
Deleuze and the logic of affects

When Duhamel in the 1930s exclaims ‘I can no longer think what I want to think. My thoughts

have been replaced by moving images’, (Deleuze, 1989, p 166), Deleuze takes Duhamel’s negative
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point in another way. While cinema for Duhamel is ‘a pastime for helots, a diversion for uneducated,
wretched, worn-out creatures who are consumed by their worries’, and while cinema demands no
concentration or presupposes no intelligence as such, (Duhamel, Scénes de la vie future, Paris, 1930, p.
52), for Deleuze, cinema releases the brooding subject from its preoccupations and exposes it to
thoughts which emerge from elsewhere, from an outside, an impersonal elsewhere. Deleuze makes the
point that great film directors are comparable to not only painters, architects and musicians, but also
thinkers. Why? For Deleuze, instead of traditional concepts, they think with movement-images and
time-images (Deleuze, 2006, p. xiv). As such, they rethink time, intensify life, and as a consequence
existence is intensified in the encounter. Importantly, it is the construction of movement and time
images which produces subjectivity. For Deleuze, cinema is a mode of perceiving, even thinking. On
this reading it behooves teachers to comprehend this logic of affects, to play catch up with recent
technological developments. Perhaps even to ditch the book for the mobile phone screen. Moreover,
like Deleuze, Virilio constructs concepts as mental images for the purpose of challenging conventional,
orthodox views of the world (see Der Derian, 1998, p. 6). Yet, the incapacity to create mental images,
to form a mental cinema in one’s own mind, poses questions for writing and reading itself. On this
point, Virilio is instructive (Druckrey, 1996): °I always write with images. I cannot write a book if |
don't have images. I believe that philosophy is part of literature, and not the reverse. Writing is not
possible without images.” The problem then for Virilio is that if the creation of mental images is
handed over to industrial temporal objects, does thinking come to an abrupt stop or in what way does

thinking change?
Film-philosophy

While recent films by directors such as Christopher Nolan (Memento), Michel Gondry (Eternal
Sunshine of the Spotless Mind), Lars von Trier (Melancholia), and Terence Malick (The Tree of Life)
are becoming overtly philosophical — each making films dealing sensitively with fundamental
questions about our human lot - there is also another sense in which films think. A positive reading of
this point sees film as articulating an ‘ethical imperative’ (Herzogenrath in Elsner, 2013, p. 199) in the
sense that given its form, film is able to challenge, subvert and play with orthodox narrative and
established ways of seeing, thinking, and feeling. What is necessitated on this account is a pedagogy
of images. Questions which arise here include: How does cinema ‘think’ in images? What can films
explore that other artistic media fail to capture? How does one make sense of a film? And: how can
one make sense of a film if the trajectories of the movement-image are derailed? Film thus becomes a
question of a fundamental encounter. It demands an affective relationship to ‘sense'’. As such and as a
material form of thought, film possesses an overall affective power and transformative effect
and for Ambrose (2013) it can also plunge its viewers into ‘the vertiginous realm of illusion and
the imagination’ (pp. 2-3). The nature of film is to produce an affective intensity, ‘flights of
imagination, poetic connections, wordless contemplation, joy and wonder’ (p. 129). Cinema, for

Ambrose, has a uniquely affective way of capturing, preserving experience and collective
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dreams, by translating them into affective cinematic images (p. 121). Following Deleuze, he
claims that film delivers ‘an affective shock’ to pre-formatted ways of thinking. On this point,
and in considering Eisenstein’s montage for example - where the collisions of visual
representations create new meanings - Deleuze insists the irrational cut, the disturbance of
movement-image compels the viewer to think: ‘It is as if cinema were telling us: with me, with the
movement-image, you can't escape the shock which arouses the thinker in you’ (2005, p. 152). The
‘cinema of counter sense’ as Ambrose calls it (p. 5) opens up a space to perceive and think
reality as ‘teeming with new and previously unforeseen possibilities’ (p. 3) As it allows the
spectator to rethink ‘the pernicious clichés and truisms that structure the homogenous field’ (p.
4). Here the ethico-political message of Ambrose’s book is clear because his pedagogy of vision
is one which reads cinema in terms of counter-sense — through folds, lacunae, irrational cut and
juxtaposition, or the ‘aberrant logic of the dream’. It is counter-sensual because it contests ‘the
nihilism of the simulacra’ — regurgitated constantly by the culture industry - which controls
established interpretations of reality (p. 7). It offers a way to rethink the self, and engineer
different forms of emotional, cognitive, visceral affectivity (p. 37). For example, and echoing
Herzogenrath again, in the films of David Lynch it is cognitive disruption and affective
dissonance which shocks the viewer into thinking otherwise. On the thither side of the nihilism
of the simulacra is a restored belief in a missing world (p. 44). The discontinuity form of film
delivers a counter-sense, a non-chronological sense of time, and as such it throws
common-sense into disarray. Furthermore, it effectively undermines the passivity of the
spectator so in the films of Herzog, for example, truth in its intensely affective mode is not
implicit in film waiting to be uncovered but rather to be created. For Ambrose this designates a
new perspectivism (p. 128), and indeed, one could argue that modern cinema as such works to
create mental images independent of ‘the logic of practical sensory experience’ (see Kovcas, in
Flaxman, 2000, p. 163).

Conclusion

This paper has endeavored to connect the decline of reading with the apparent ascendency of
industrial temporal objects. While the decline in reading qua joyous act and the decimation of ‘quiet
viewing’ in the Heideggerian sense may be mourned in some respect, it is perhaps timely and
thought-provoking also to reconsider cinema or the culture industry as a whole (Adorno) less in terms
of simply a one-sided ‘capturing of available brain-time’ and more as a means to think the world
otherwise. While there is no argument in the essay to replace cinema for reading, it remains the case
that the apparent crisis in the formation of mental images demands a rethinking of new media and the

‘toxic’ mental ecology of industrial temporal objects.
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